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General Education Assessment Report
Eastern Kentucky University
Fall 2020
Status of General Education Assessment at EKU: Fall 2020

From 2006 – 2016, the Associate Dean, University Programs, served as GE Assessment Coordinator and
reviewed data and provided feedback to each department regarding their assessment instrument, data
summary, and use of data. Beginning in 2016, EKU transitioned oversight of the GE assessment
process to the Academic Planning and Assessment Committee (APAC), with leadership from
Institutional Effectiveness & Research. Currently, a collaboration exists between Institutional
Effectiveness & Research, the Academic Planning and Assessment Committee, and the University
General Education committee regarding monitoring the collection of data reports, reviewing data and
narratives regarding how data were used to improve student learning, providing feedback to faculty,
and offering guidance on assessment issues. Beginning in Fall 2017, Institutional Effectiveness &
Research appointed a faculty member from the Department of English as the General Education and
QEP Assessment Coordinator.
Significant progress was made over the past ten years of assessment of EKU’s GE courses. All courses
now have valid assessment instruments that have been adopted by faculty, and processes have been
established for collecting and analyzing assessment data within departments. Use of data has moved
from a focus on instrument refinement to a focus on meaningful change and evidence of change to
improve student learning. A greater number of faculty value assessment of student learning in
general, and in GE courses in particular, and are actively seeking guidance on how to improve the
process and outcomes in their courses. For example, the GE and QEP Assessment Coordinator began
offering professional development workshops focused on improving GE assessment through the
University’s Teaching and Learning Innovation series in Fall 2017 to support faculty. Workshop titles
include General Education Assessment Workshop, The QEP and General Education, Creating Effective
Assessments for Student Learning, and Integrating Meaningful Changes in GE Courses. Faculty buy-in
continues apace as we work to integrate the QEP into GE assessment.
In Spring 2017, a pilot of General Education courses began integrating the QEP: Read with Purpose.
This work began with faculty from Elements 3A, 3B, and 5A integrating the current GE rubrics with the
QEP’s critical reading rubric. These faculty members then revised their assessment instruments to
make critical reading explicit in those courses; the revised instruments were due in December 2017.
The QEP co-directors and the GE and QEP Assessment Coordinator met to review those instruments
and provided feedback to faculty before the start of the spring 2018 semester. During spring 2018,
faculty from the three elements piloted the revised assessment instruments. At the end of the
semester, the GE and QEP Assessment Coordinator invited the participating faculty to a forum in which
they discussed their experiences with the new assessment instruments and focus on critical reading..
The current leadership believes the integration of the QEP: Read with Purpose should improve our GE
courses with its emphasis on supporting student reading. All GE Elements now have integrated rubrics
that address both GE and QEP competencies, and all assessment instruments have been updated to
incorporate a critical reading component.
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As evidenced by the most recent assessment data, most students are achieving the GE competencies.
While this is positive, a pattern of consistently good scores contributes little to faculty understanding
of student needs, and makes it difficult for faculty to use GE data in a meaningful manner in order to
improve student learning within their specific courses. Consistently high scores also require that we
question the rigor of the assessment instruments and/or scoring processes. Contributing to this
problem may be the University GE Committee’s definition of “achieving” the GE competencies as
including the “developing” level on the scoring rubrics. (See Operational Definition section below).
There are good arguments for and against the current definition. Thus, over the next year the General
Education Assessment Committee along with QEP Co-Directors will reconsider the operational
definition of “achieve,” and discuss best practices approaches to the other challenges, with the goal of
continual improvement of both the GE assessment process and the usefulness of data to faculty.
In summer 2018, the assessment leadership revised the 2018 - 2020 GE Assessment cycle, creating
submission points after each year of the two year cycle. In the past, GE Coordinators and/or GE faculty
submitted data and meaningful changes at the same time at the end of year two, which contributed to
a lack of reflection and implementation of meaningful changes for improvement. Beginning with the
2018 – 2019 academic year (year one of the GE cycle, and a data collection year), and going forward,
GE Coordinators and/or GE faculty submit data in July after year one data collection. After data are
scored, faculty reflect on the results from the data to create necessary changes in the course that will
strengthen student learning and meeting GE outcomes. The rubric scores and the reflection of results
are submitted to the assessment sub-committee via a standardized Excel form. During year two, the
meaningful changes to improve student learning (based on the results) are implemented within the
courses, and submitted in a narrative report at the end of year two. A narrative report (Appendix G)
documenting how the course satisfies GE Goals and SLOs, the strengths/challenges of implementing
critical reading (QEP) into the course, the changes implemented in the course for improvement, and
collaboration with stakeholders during the process is submitted in May after year two.
The GE Assessment Sub-committee is tasked with the evaluation of data and narrative reports, using
the updated GE Evaluation form (Appendix H). The sub-committee is comprised of faculty and
administrators with previous assessment/evaluation experience. The group convenes for a norming
session in early summer then distributes the remaining reports by GE Element to each member. The
sub-committee frequently communicates (using Zoom and email during Summer 20 as a result of the
pandemic) with questions and feedback during the evaluation process. The completed GE Evaluation
Forms are then emailed to GE Coordinators prior to the beginning of the fall semester.
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Assessment Timeline

EKU assesses all General Education courses every two years. The schedule below indicates the timing
and deadlines for the current assessment cycle.
DATE

TASKS

Fall 2018—Summer 2019

Assess ALL GE COURSEs (Fall 2018 or Spring 2019). Administer
assessment activity, collect data, and score student work. Meet with
faculty to share data report and determine changes/modifications to
instruments, processes, and/or curricula to improve student learning.

Fall 2019—Spring 2020

Implement the modified instruments, processes, and/or curricula to
improve student learning. Complete and submit the GE Assessment
narrative report by May 2020.

Summer 2020

Review and evaluation of submitted GE Assessment reports by General
Education Assessment Committee

University Strategic Plan

There is no longer a KPI for General Education in the University Strategic Plan. However, we continue
to use the criterion established by the University General Education Committee in 2006:
•

85% of students who complete general education courses will achieve the competencies for that
course.

The competencies for a course are identified on the GE Element-specific, course-level scoring rubrics
used to evaluate students’ responses on the assessment instrument. Competencies on each rubric are
based on the GE goals addressed by each Element.
Operational Definition of “achieve.” In many cases the “developing” level of accomplishment may be
evidence of meeting the learning objective because in a single general education course significant
learning can occur even if students have not yet reached competence. Thus, in the data report
“achieve” is defined as the percent of students who were evaluated as “accomplished,” “competent,”
or “developing.”
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Eastern Kentucky University’s General Education Student Learning Competencies
Listed below are EKU’s General Education Elements and Competencies, all of which have been
integrated with the EKU Quality Enhancement Plan topic of Critical Reading.
Element 1AB: WRITTEN COMMUNICATION

Element 1C: ORAL COMMUNICATION

Element 2: QUANTITATIVE REASONING

Purpose

Structure

Comprehension

Coherence

Content

Terminology & Notation

Information Literacy: Selection

Context

Methods & Analysis

Information Literacy: Critical Reading

Audience Awareness

Mathematical/Logical Operations

Rhetorical Awareness

Oral Delivery

Interpretation/Evaluation

Style

Nonverbal Delivery

Integration/Synthesis

Surface Features

Presentation Aids

Element 3A: ARTS

Element 3B: HUMANITIES

Element 4: NATURAL SCIENCES

Comprehension

Comprehension

Comprehension

Analysis

Clarity of Expression

Analysis

Theoretical Application

Analysis

Synthesis

Evaluation

Theoretical Application

Evaluation

Integration Across Course

Methods

Clarity of Expression

Integration Across Course

Element 5a: HISTORICAL PERSPECTIVES

Element 5B: SOCIAL & BEHAVIORAL SCIENCE Element 6: DIVERSITY of PERSPECTIVES

Comprehension

Comprehension

Perspectives

Application/Analysis

Application/Analysis

Integration

Methods Interpretation

Methods

Clarity of Expression

Synthesis

Integration

Comprehension
Significance

Eastern Kentucky University’s student learning competencies and their relationship to the statewide
competencies can be viewed in Appendix C.

Means of Assessing Each Element & Competency

Common assessment processes include
• All competencies are assessed with direct student-learning measures.
• Student learning is assessed at or near the end of the course, and/or at the end of a lesson
module.
Assessment Instrument
• Assessment instruments are developed by EKU faculty who teach the General Education
courses.
• Departmental faculty members collaborate on a common assessment instrument for each
course.
• All GE Elements have fully integrated the Quality Enhancement Program topic, Read with
Purpose, into their assessment instruments.
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•
•
•

The assessment instrument is embedded in the courses such that students are graded on the
assignment.
Assessment instruments are unique to each course, but the same instrument is used in all
sections of a course.
Assessment instruments can contain objective, e.g., multiple choice, and/or subjectively-scored
items, e.g., essay, papers.

Rubrics
• Common rubrics are applied to the student work. These rubrics were created by faculty within
each general education area, and are based on the general education goals that are assigned to
that area.
• Rubrics contain the competencies that students are expected to achieve by the end of a course,
and integrate the competencies of the QEP.
Sampling
• Sampling procedures: If the assignment is easy to grade (e.g. scantrons) then grading all
student work is desirable regardless of the number of course sections. If the assignment is
more time-consuming to grade, then the following guidelines are provided:
o 1—10 sections: Random sample of student work (at least 10%) drawn from all sections,
with a minimum of 30 students;
o 11+ sections: Random sample of at least 5% of student work. Fewer students may be
chosen for the sample when the assignment is unusually difficult to evaluate, for
example, oral presentation videos, portfolios, etc.
o Departments are allowed to use different sampling methods, as long as a rationale for
the technique/method is submitted with the data.
• All students in all sections are to be evaluated using the GE assessment instruments. Faculty
grade student work for course-grade purposes. The sampling procedure refers to work that is
submitted to the departments’ GE assessment team for re-scoring by the team, assuring
standardization of scoring across all sections.
• Instructions to faculty about scoring assessment items, categorizing students, sampling,
preparing data reports, use of data, and commonly asked questions can be viewed in Appendix
D.
Scoring
• For assessment items that yield subjectively-scored responses, categorizing students into levels
of accomplishment is based on faculty judgment. For these items departmental faculty discuss
expectations and score some student work as a team. Once faculty members standardize their
scoring then a single faculty member may score a student’s work. Difficult or ambiguous cases
are discussed as a team. Some departments score most/all student work as a team, due to the
complicated nature of the scoring for these assignments.
• For assessment items that yield objective responses, e.g., multiple choice, there are established
criteria for categorizing students into levels of accomplishment (beginning; developing;
competent; accomplished).
• Data scores are compiled/reported by element and competency.
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•

Once data have been compiled, the information is shared with the General Education
Assessment Committee, Institutional Effectiveness, and within the course department.

Improving Student Learning
• After scoring and sharing data, department faculty analyze the data for strengths and
challenges, with the purpose of continuing strengths and implementing meaningful change to
address the challenges.
• During the next academic year (year two of the GE assessment cycle), the proposed changes are
implemented. At the end of the academic year, faculty submit a written report detailing the
improvements to student learning that have been implemented. These improvements will be
assessed via the assessment instrument the following year (year one of the subsequent GE
assessment cycle).
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Data Summary (2018 - 2020)
In the current two-year assessment cycle (2018 – 2020), academic year 2018 - 2019 was a data
collection year; therefore, GE assessment instruments were administered in either Fall 18 or Spring 19.
Data were collected in July 2019. During academic year 2019 – 2020, courses used data to make
meaningful changes for the improvement of student learning in GE courses. Narrative reports
describing these changes were submitted in May, 2020.
Below is a summary of the results for the 2018 - 2020 General Education Assessment cycle.
Data are analyzed by calculating the percent of students who were evaluated as “accomplished,”
“competent,” and “developing” for each competency, by GE Element (See Appendix A). Summary
data by GE Element, aggregated across all competencies, are reported in Table 1.
Table 1. Students’ Achievement of General Education Competencies by Element
GE Elements

% Achieving GE Competencies

2018 - 2020

Aggregated Across all competencies

1 A/B (Written Communication)

87.1%

1 C (Oral Communication)

87.1%

2 (Quantitative Reasoning)

83.4%

3 A (Arts & Humanities)

89.2%

3 B (Arts & Humanities)

94.5%

4 (Natural Sciences)

87.9%

5 A (Historical Perspectives)

79.5%

5 B (Social & Behavioral Science)

88.6%

6 (Diversity of Perspectives &
Experiences)

96.8%

Interpretation of Data

The percent of students achieving the General Education competencies ranged from 79.5% - 96.8%, an
increase from the 2016 – 2018 assessment cycle of 71.6%– 92.2%. The criterion of 85% of students
achieving the competencies was met in seven of the nine areas during the 2018 – 2020 cycle, a
considerable improvement from the previous assessment cycle in 2016 – 2018 when only four of nine
competencies were met.
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Data Detail are provided in Appendix A.

Data Summary by GE Element:
1AB Written Communication: Overall, 87.1% of student achieved the competencies for Written
Communication. Comprehension and Surface Features report the highest percentages of achieved
(95% and 93.8%, respectively) followed by Rhetorical Awareness (91.3%) and Coherence (90%), while
Information Literacy Analysis (83.8%), Synthesis (78.8%), and Evaluation (77.5%) indicate areas of
improvement. In comparison to the previous assessment cycle, the percentage of students achieving
the competencies increased from 71.6% in 2016-2018, to 87.1% in 2018-2020.
1C Oral Communication: The achieved competency score for Oral Communication is 87.1%, an
increase from 84.1% in 2016-2018. Oral Delivery (100%) and Structure (93.4%) report the highest
percentages of achieved; while Content (83%) and Presentation Aids (57.9%) indicate areas of
improvement.
2 Quantitative Reasoning: Quantitative Reasoning is an area of weakness for students. Overall,
83.4% of students earned an achieved score, which is less than the criterion of 85%. Within this
element, students demonstrate good use of Comprehension (90.7%), Interpretation/Evaluation
(85.1%), and Integration/Synthesis (88.5%); however areas to improve include Terminology and
Notation (84.0%), Methods and Analysis (81.8%), and Mathematical/Logical Operations (70.5%). While
Quantitative Reasoning was also an area of weakness for students during the 2016-2018 GE
assessment cycle, the percent achieving the competencies increased from 78.9% to 83.4% in 20182020.
3A Arts: In Arts, 89.2% of students achieved the competencies, and all element competencies report
scores higher than 85%: Comprehension (85.9%), Analysis (89.3%), Theoretical Application (90.7%),
Integration (88.8%), and Clarity of Expression (91.2%).
3B Humanities: Humanities report 94.5% of students achieving the competencies. Additionally, all
element competencies reported above 85%: Comprehension (94.5%), Clarify of Expression (95.9%),
Analysis (94%), Theoretical Application (94%), Methods (93.7%), and Integration (93.7%).
4 Natural Science: The achieved competency score for Natural Science is 87.9%. Evaluation (92.6%),
Comprehension (88.7%), and Analysis (87.5) report the highest percentages of achieved; while
Synthesis (82.9%) indicates an area of improvement. In comparison to the previous assessment cycle,
the percentage of students achieving the competencies increased from 83.7% in 2016-2018, to 87.9%
in 2018-2020.
5A Historical Perspectives: Historical Perspectives is an area of notable weakness for students, with
only 79.5% of students achieving the competencies. Within the element, 89.1% are achieving
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Comprehension; however, Application (82.1%), Methods/Evaluation (74.5%), and Synthesis (72.3%)
indicate areas for improvement. During the 2016 – 2018 GE assessment cycle, 88.1% of students
achieved the competency, indicating a decrease of 8.6% for the current cycle.
5B Social & Behavioral Sciences: Overall, 88.6% of students achieved the competencies for Social &
Behavioral Sciences, compared to 84.1% in 2016-2018. Within the element, students are performing
well in Comprehension (91.4%), Application/Analysis (90.3%), and Methods/Evaluation (91.0%).
However, Integration/Synthesis (81.7%) is an area to improve.
6 Diversity: The percentage of student achieving the Diversity competencies is 96.8%, the highest
average of all six elements. Additionally, within the Diversity element all competencies received
greater than 85% (in actuality, greater than 95%), including Perspectives (97.2%), Integration (96.4%),
Clarity of Expression (96.2%), Comprehension (97.5%), and Significance (96.4%).

Assessment Instruments

Assessment instruments (selected) are described in Appendix F.

Assessment Evaluation

GE Assessment Narrative Report Template can be viewed in Appendix G.
GE Assessment Evaluation Form can be view in Appendix H.

Rubrics

Common rubrics for each GE Element can be viewed in Appendix I. All rubrics were reviewed/revised
in summer 2015 by faculty who teach the GE courses in the relevant Elements. Revisions were based
on faculty experiences with using the rubrics and changes deemed necessary to better represent the
expected competencies and clarify evaluation criteria. In Spring 2017, Elements 1A/B, 3A, 3B, and 5A
integrated the QEP critical reading rubric into the existing GE rubrics. In Fall 2018, the remaining
Elements began the rubric integration process. Revised rubrics can be viewed on the GE assessment
website: https://gened.eku.edu/general-education-assessment
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Appendix A

Data Summaries by Element Competencies
1AB: Written Communication
INTEGRATED QEP & GE:
ELEMENT 1 A/B

ACCOMPLISHED: Exceeds
Course Expectations

Comprehension

COMPETENT: Meets
Course Expectations

DEVELOPING: Incomplete
in Meeting Course
Expectations

BEGINNING: Inadequate
in meeting Course
Expectations

Total
Accomplished,
Competent,
Developing

Total N

Percent
Accomplished,
Competent,
Developing

11.3%

47.5%

36.3%

5.0%

80

76

95.0%

Information Literacy Analysis

5.0%

27.5%

51.3%

16.3%

80

67

83.8%

Information Literacy Synthesis

3.8%

21.3%

53.8%

21.3%

80

63

78.8%

Evaluation

1.3%

25.0%

51.3%

22.5%

80

62

77.5%

Coherence

1.3%

30.0%

58.8%

10.0%

80

72

90.0%

Rhetorical Awareness/Style

3.8%

28.8%

58.8%

8.8%

80

73

91.3%

12.5%

36.3%

45.0%

6.3%

80

75

93.8%

Surface Features

1C: Oral Communication
INTEGRATED QEP & GE:
ELEMENT 1C

ACCOMPLISHED:
Exceeds Course
Expectations

COMPETENT: Meets
Course Expectations

DEVELOPING:
BEGINNING:
Incomplete in Meeting Inadequate in meeting
Course Expectations
Course Expectations

Total
Accomplished,
Competent,
Developing

Total N

Percent
Accomplished,
Competent,
Developing

Structure

26.4%

35.8%

31.1%

6.6%

106

99

93.4%

Content

29.2%

34.9%

18.9%

17.0%

106

88

83.0%

Context

37.7%

36.8%

15.1%

10.4%

106

95

89.6%

Audience Awareness

12.3%

47.2%

36.8%

3.8%

106

102

96.2%

Oral Delivery

16.0%

73.6%

10.4%

0.0%

106

106

100.0%

Nonverbal Delivery

15.1%

19.8%

54.7%

10.4%

106

95

89.6%

6.6%

21.1%

30.3%

42.1%

76

44

57.9%

Presentation Aids

2: Quantitative Reasoning
INTEGRATED QEP & GE:
ELEMENT 2
Comprehension

ACCOMPLISHED:
Exceeds Course
Expectations

COMPETENT: Meets
Course Expectations

DEVELOPING:
BEGINNING:
Incomplete in Meeting Inadequate in meeting
Course Expectations
Course Expectations

Total
Accomplished,
Competent,
Developing

Total N

Percent
Accomplished,
Competent,
Developing

0.0%

64.7%

26.0%

9.3%

1,669

1,514

90.7%

29.7%

31.9%

22.4%

16.0%

1,669

1,402

84.0%

6.5%

31.4%

44.0%

18.2%

1,669

1,366

81.8%

Mathematical/Logical Operations

24.8%

10.4%

35.2%

29.5%

1,669

1,176

70.5%

Interpretation/Evaluation

29.4%

35.1%

20.6%

14.8%

1,669

1,420

85.1%

Integration/Synthesis

43.5%

24.8%

20.1%

11.5%

1,197

1,059

88.5%

Terminology & Notation
Methods & Analysis

3A: Arts
INTEGRATED QEP & GE:
ELEMENT 3A
Comprehension

ACCOMPLISHED:
Exceeds Course
Expectations

COMPETENT: Meets
Course Expectations

DEVELOPING:
BEGINNING:
Incomplete in Meeting Inadequate in meeting
Course Expectations
Course Expectations

Total
Accomplished,
Competent,
Developing

Total N

Percent
Accomplished,
Competent,
Developing

8.6%

39.5%

37.8%

14.1%

291

250

85.9%

Analysis

16.7%

34.4%

38.1%

10.7%

215

192

89.3%

Theoretical Application/Evaluation

16.7%

35.2%

38.9%

9.3%

216

196

90.7%

Integration Across Course/Synthesis

15.3%

37.2%

36.3%

11.2%

215

191

88.8%

Clarity of Expression

19.9%

39.8%

31.5%

8.8%

216

197

91.2%
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3B: Humanities
INTEGRATED QEP & GE:
ELEMENT 3B

ACCOMPLISHED:
Exceeds Course
Expectations

COMPETENT: Meets
Course Expectations

DEVELOPING:
BEGINNING:
Incomplete in Meeting Inadequate in meeting
Course Expectations
Course Expectations

Total
Accomplished,
Competent,
Developing

Total N

Percent
Accomplished,
Competent,
Developing

Comprehension

11.2%

50.4%

33.8%

4.6%

367

350

Clarity of Expression

11.7%

51.0%

33.2%

4.1%

367

352

95.9%

7.1%

51.0%

36.0%

6.0%

367

345

94.0%

Analysis

95.4%

Theoretical Application

7.6%

53.1%

33.2%

6.0%

367

345

94.0%

Methods

5.7%

56.1%

31.9%

6.3%

367

344

93.7%

Integration Across Course

7.1%

51.2%

35.4%

6.3%

367

344

93.7%

4: Natural Science: Integrated Rubric
INTEGRATED QEP & GE:
ELEMENT 4

ACCOMPLISHED:
Exceeds Course
Expectations

COMPETENT: Meets
Course Expectations

DEVELOPING:
BEGINNING:
Incomplete in Meeting Inadequate in meeting
Course Expectations
Course Expectations

Total
Accomplished,
Competent,
Developing

Total N

Percent
Accomplished,
Competent,
Developing

Comprehension

8.5%

56.1%

24.1%

11.3%

801

710

88.7%

Analysis

5.4%

57.0%

25.1%

12.5%

801

701

87.5%

Synthesis

19.5%

37.7%

25.7%

17.1%

801

664

82.9%

Evaluation

11.5%

61.9%

19.2%

7.4%

801

742

92.6%

5A: Historical Perspectives
INTEGRATED QEP & GE:
ELEMENT 5A

ACCOMPLISHED:
Exceeds Course
Expectations

Comprehension
Application/Analysis

COMPETENT: Meets
Course Expectations

DEVELOPING:
BEGINNING:
Incomplete in Meeting Inadequate in meeting
Course Expectations
Course Expectations

Total
Accomplished,
Competent,
Developing

Total N

Percent
Accomplished,
Competent,
Developing

19.6%

38.1%

31.4%

10.9%

341

304

89.1%

8.4%

35.1%

38.6%

17.9%

308

253

82.1%

Methods/Evaluation

5.8%

31.6%

37.1%

25.5%

310

231

74.5%

Synthesis

4.8%

21.3%

46.1%

27.7%

310

224

72.3%

5B: Social & Behavioral Sciences
INTEGRATED QEP & GE:
ELEMENT 5B

ACCOMPLISHED:
Exceeds Course
Expectations

COMPETENT: Meets
Course Expectations

DEVELOPING:
BEGINNING:
Incomplete in Meeting Inadequate in meeting
Course Expectations
Course Expectations

Total
Accomplished,
Competent,
Developing

Total N

Percent
Accomplished,
Competent,
Developing

10.6%

57.5%

23.3%

8.6%

1,944

1,776

91.4%

Application/Analysis

8.9%

59.5%

21.9%

9.7%

1,914

1,728

90.3%

Methods/Evaluation

8.2%

58.2%

24.7%

9.0%

1,934

1,760

91.0%

Integration/Synthesis

7.5%

42.4%

31.9%

18.3%

1,914

1,564

81.7%

Comprehension

6: Diversity
INTEGRATED QEP & GE:
ELEMENT 6

ACCOMPLISHED:
Exceeds Course
Expectations

COMPETENT: Meets
Course Expectations

DEVELOPING:
BEGINNING:
Incomplete in Meeting Inadequate in meeting
Course Expectations
Course Expectations

Total
Accomplished,
Competent,
Developing

Total N

Percent
Accomplished,
Competent,
Developing

Perspectives

41.6%

39.8%

15.7%

2.8%

394

383

97.2%

Integration

34.3%

42.6%

19.5%

3.6%

394

380

96.4%

Clarity of Expression

44.7%

38.1%

13.5%

3.8%

394

379

96.2%

Comprehension

44.7%

42.1%

10.7%

2.5%

394

384

97.5%

Significance

41.9%

38.6%

16.0%

3.6%

394

380

96.4%
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Appendix B

Departments (selected) USE OF DATA
General Education Assessment Narrative Reports
Below are selected examples from GE assessment reports regarding how GE assessment data were
used to improve student learning.
1AB Written Communication:
ENG 102: Not surprisingly, students performed best on the two easiest criteria: comprehension and
surface features. However, students continue to need improvement on synthesis (which we consider
to be the most important learning objective as they leave English 102). In many ways, this is what the
course exists to do, and students struggle with this intellectual work.
Therefore, in 2019-2020, English 102 sections now use a critically reading research curriculum designed
in a collaboration with first-year writing and the library in 2018. This curriculum involves a great deal of
collaboration between the instructor, the library, and the Noel Studio to support students as they learn
to complete critical reading “on their own” with less direct classroom support as part of the research
process (in other words, they are reading different articles than the rest of their classmates and the
instructor).
1C Oral Communication:
CMS 100 & 210: The data from 2018 showed significant improvements from the 2016 data. Changes
implemented from the 2016 data included targeted training instruction focused specifically on our
basic course instructors and the consultants in the Noel Studio. The 2018 changes added additional
focus to the faculty and consultant training. In each case, we reviewed the new 2018 data vs. the 2016
data, discussed possible reasons for the changes, and facilitated discussion about ways to reinforce
instruction in each area. Specifically, the course directors addressed the implementation of critical
reading instruction and the evaluation of sources within the instructors’ courses. In addition, the basic
course directors invited the author of the CMS 210 textbook to the fall basic course training meeting to
discuss contemporary approaches and challenges to teaching public speaking.
In response to the consistently low scores in the nonverbal category, the course policies were
amended to require each student visit the Noel Studio at least once to rehearse an upcoming speech.
The studio consultants received training specifically on how to evaluate students’ use of sources within
their speeches. Furthermore, students were able to receive peer feedback from the consultants on the
physical delivery of their speech before presenting it in class.
2 Quantitative Reasoning:
MAT 112: In response to feedback from the 2018-2019 assessment activity regarding small sample
sizes, the Department of Mathematics and Statistics committed to scoring all student papers for Gen
Ed assessment. Faculty members scoring MAT 112 assessment questions, taken from Spring 2019 final
exams, first attended a training led by Dr. Shane Redmond about course specific rubrics to improve
consistency between graders.
Based on the data, students did well with regards to Comprehension, Terminology & Notation, and
Interpretation/Evaluation. In these categories, the majority of students met or exceeded expectations.
EKU GE Assessment, Fall 2020 | 13

For Methods & Analysis, just under half of the students met course expectations. This is an ongoing
area of focus for faculty. One great asset to student learning is online homework with immediate
feedback. Unfortunately, when students can try the same problem over and over, the focus can turn to
getting the right answer and it’s hard for students to remember what works and what doesn’t. Faculty
are addressing this issue by limiting the number of attempts per homework problem, utilizing open
ended questions for in class assignments, and emphasizing understanding concepts over memorizing
procedure.
For this assessment period, Mathematical/Logical Operations was the area where scores lagged the
most. This is likely due in part to the new scoring guide and questions used for the assessment.
Members of the Coreq/Service Committee are currently discussing and developing questions and
metrics better suited to the assessment.
Faculty determined that materials, assessments, and content delivery were largely consistent among
sections of MAT 112, but that the support courses MAT 112 AP and MAT 112BP were less consistent in
terms of in-class activities and daily assignments. To address this, the Instructor Notes for the course
were revised and additional support materials and sample activities were added to the course
materials for instructors to use. Individual MAT 112 instructors have also newly (or increasingly)
implemented strategies such as exam wrappers, exit slips, TILT-ed assignments, and cooperative
learning assignments.
In general, faculty noted some room for improvement in various areas in most of the department’s
General Education courses. One faculty member from the department worked with Rusty Carpenter
and Shirley O’Brien to plan the August 2019 workshop at the Faculty Center for Teaching & Learning.
Many General Education faculty from the Department of Mathematics and Statistics attended at least
one of the sessions at the Faculty Fall Planning Workshops.
3A Arts & Humanities
BEM 350 & 351: More recently, we’ve shared information on implementing pedagogical methods such
as the Jigsaw classroom activity. I have implemented this particular approach to my fall 2019 classroom
and have seen an improvement in classroom participation and better test scores. By implementing
these active measures, we have provided students with more opportunities to examine the complexity
of films as historical documents and cultural texts.
Faculty will also expand on NOEL studio critical reading strategies to help cultivate a clearer
understanding of historic film concepts/eras through the class text and other reading assignments.
3B Arts & Humanities
POL 250: Assessment data from 2018-2019 indicate that students struggle the most with
comprehension and clarity of expression. To improve comprehension, beginning in the 2019-2020
academic year, I encouraged students to use the study guide to prepare for the final exam. The study
guide lists key concepts, so this should help them to better recall reading material from earlier in the
semester. To address clarity of expression, starting in 2019-2020 I emphasized that students have the
option to write the essays ahead of time, and then upload the file to Blackboard. My assumption was
that grammar, style, and organization on the essays would improve if students composed the essay in
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advance, without the pressure of a timed exam. As for the criteria of analysis, application, and
integration, while higher percentages of students score in the competent category than with
comprehension and clarity, there is still need for improvement. To help move more students into the
competent and accomplished categories, in 2019-2020 I began giving students the essay question at
the start of the semester rather than springing it on them on the exam. My hope is that, with the essay
question in mind, student will now read critically and with purpose in order to find material that
addresses the essay question as they read throughout the unit.
4 Natural Sciences
ANT 201: GE Goals & Course SLOs: Overall, based on the results of the assessment activity in 2018-19,
we did not make many changes or improvements for 2019-2020. We maintained competency levels
while changing the structure of the face-to-face class, from dedicated lecture/lab into a flipped format
and with a smaller classroom. In terms of critical thinking and quantitative reasoning, students scored
slight increases in drawing valid scientific conclusions. Unfortunately, the flipped format had to be
abandoned for an asynchronous online/remote format in Spring 2020 with the outbreak of the novel
coronavirus. QEP: Almost 75% or more of the students achieved or exceeded competency when it
came to evaluation and comprehension of both main arguments and of relevant data. From these
results, we kept each of the reading components from earlier labs and exams in Academic Year 2019.
These lab activities seem to be working in getting the students practice in reading through scientific
material, both in popular and technical formats. However, changes are needed in analysis and
synthesis, as nearly 30% or more of students had developing or beginning competencies. Combined
with results on the final exams, these results did force us to develop several new lab activities in Spring
2020. First, students gained some practice in synthesizing materials in two activities, one an early
activity about genes, and another in which the students were asked to make sense of several
categories of information about nonhuman primates. Secondly, students were going to be given more
analysis work while evaluating cranial features in human fossils, but this was not accomplished, due to
the interruption of the Spring Semester 2020. To address this issue, the QEP lab activity will be revised
so that students will practice and discuss analysis as soon as they collect their data, early in the
semester.
5A Historical Perspectives
ANT 200: ANT 200 underwent a significant revision in Spring 2019. Previously this course was titled
“Anthropology of Human Societies” but was renamed “Archaeology of Human Cultures” to reflect the
enhanced focus on archaeology which serves programmatic needs since no introductory course in
archaeology is currently offered. The revised ANT 200 Archaeology of Human Cultures was offered for
the first time in Fall 2019. While enhancing the archaeology focus, at least half the course content is
related to “living” societies and has an ethnographic focus similar to the previous course iteration. As a
consequence of this change “Guns, Germs, and Steel” is no longer used as a course textbook. This
change necessitates the development and deployment of a new assessment. A new assessment tool
will be developed in Fall 2020 and deployed Spring 2021 for assessment purposes. Potential themes for
the assessment are the use of archaeology in the service of racist ideologies, the ethics of
collecting/repatriating human remains to descendant communities, and modern looting of
archaeological sites for the illicit antiquities market. The newly developed assessment will remain a
QEP aligned critical reading/writing assignment. To facilitate assessment, the QEP 5a rubric will be used
by faculty teaching ANT 200 to score essays for grade assignment purposes. In keeping with previous
offerings, the writing assignment will also permit students to draw upon the knowledge base
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developed over the course from lecture, readings, and video content. The limiting of assessment
materials to one faculty member less than desirable but was unfortunately necessary for this
assessment, It is not optimal and this shortcoming will be addressed and corrected going forward to
ensure better representation and accuracy.
5B Social & Behavioral Sciences
GEO 100: Our data show that the course is effective in helping students reach competence in
Comprehension and Analysis, but is not yet reaching departmental competence goals in Methods and
Integration. Because the textbook focuses heavily on content, our instructors have worked to highlight
in lectures and in the textbook readings the methodology that leads to the content. Since this course is
an approved prerequisite for GEO 353 Geographic Information Systems, we have increased the focus
on the collection and analysis of spatial data (i.e., map use beyond geopolitical boundaries) to learn
about various geographic areas. To address integration, we have included more
discussions/assignments related to comparing/contrasting different geographic regions of interest. To
address critical reading, we have worked with students to identify the text features in the textbook
that give the students clues to the major concepts in the chapter, as well as the features that
allow/encourage students to assess their own understanding of the content (e.g., end of chapter
summaries, “think about it” questions in the text, etc.). We also had our exams reviewed by a faculty
member who does not teach the course to offer suggestions on the strengths and weaknesses of our
exams and how to revise them to better assess student understanding.
6 Diversity of Perspectives & Experiences
SPA 101: Following previous collected data, we as a department, have tailored a number of
assessment activities to measure our effectiveness in that direction. We are positively impressed by
the level of student competency when it comes to discussing some aspects of Diversity and reflecting
on their experience with the Hispanic cultures. The positive outcome comes out as the result of a
departmental effort to implement critical perspectives to classroom instruction beyond the mere
transmission o strategies for improving language competency. We believe our most effective strategies
have been the introduction of videos and readings focused on specific diversity aspects of the distinct
cultures of the Hispanic world such as, for instance, the inclusivity of the concept of family. In Spanish
101, students have been evaluated in their ability to comment about language diversity in the US, the
use of the Spanish language by Americans in their everyday lives, the presence of Spanish words in the
English language and, the cultural differences throughout the Spanish-speaking world. The adoption of
a new textbook that covers the four Gen Ed courses has been key in student reaching the developing,
competent and accomplished levels.

EKU GE Assessment, Fall 2020 | 16

Appendix C

Student Learning Competencies: State and EKU Comparison

Oral and Written Communication
STATEWIDE
Student Learning
Competencies

EKU
Student Learning Competencies
Written Communication

1.

2.

3.

4.

5.

Listen and speak competently
in a variety of communication
contexts, which may include
public, interpersonal, and/or
small-group settings.
Write clear and effective prose
in several forms, using
conventions appropriate to
audience (including academic
audiences), purpose, and
genre.
Find, analyze, evaluate, and cite
pertinent primary and
secondary sources, including
academic databases, to prepare
speeches and written texts.
Identify, analyze, and evaluate
statements, assumptions, and
conclusions representing
diverse points of view, and
construct informed, sustained,
and ethical arguments in
response.
Plan, organize, revise, practice,
edit, and proofread to improve
the development and clarity of
ideas.

1.

2.

3.

Demonstrating rhetorical knowledge by:
a.

Focusing on a specific purpose for
a defined audience.

b.

Defining a specific topic through a
clearly stated thesis.

c.

Constructing an effective
discourse organization.

d.

Providing adequate and relevant
supporting evidence, appropriate
documentation, and clear and
valid assumptions and
conclusions.

Applying critical thinking, reading, and
writing by:
a.

Understanding a writing
assignment as a series of tasks,
including research, understood as
finding, evaluating, analyzing,
summarizing, and synthesizing
appropriate outside sources.

b.

Integrating their own ideas with
those of others.

c.

Using various forms of technology
to support research and to
enhance written compositions.

EKU
Assessment Rubric
Written Communication
1.
2.

3.

4.
5.

Audience/Tone
Organization
a. Integration
b. Cohesion
Control of Written
Language
a. Sentence
Structure/Syntax
b. Word
Choice/Vocabulary
Surface Features
Information Literacy

Demonstrating control of written
language by:
a.

Controlling sentence structures
appropriate to academic writing.

b.

Controlling grammatical
conventions of written Standard
English, including word forms,
punctuation, and spelling
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Mathematics
STATEWIDE
Student Learning Competencies

EKU
Student Learning Competencies

1.

Interpret information presented in
mathematical and/or statistical forms.
(LEAP B)

1.

2.

Illustrate and communicate
mathematical and/or statistical
information symbolically, visually
and/or numerically. (LEAP A, B and C)

2.

3.

Determine when computations are
needed and to execute the
appropriate computations; (LEAP B)

4.

Apply an appropriate model to the
problem to be solved; (LEAP A, C and
D)

5.

Make inferences, evaluate
assumptions, and assess limitations in
estimation modeling and/or statistical
analysis. (LEAP B, C and D)

3.

EKU
Assessment Rubric

Using mathematical methods to state
and solve quantitative problems,
including those stated in verbal form.
Using numerical and graphical data
to make reasonable and valid
conclusions.
Applying mathematical methods to
real life problems.

1.
2.

3.

4.

5.

6.

Comprehension
Appropriate use of
terminology and
notation
Execution of
appropriate strategies
for solving problems
Use of
mathematical/logical
operations
Interpretation of the
meaning of solutions in
the context of the
problem(s)
Integration across
course

Mathematics
Statewide 1  EKU MA 2
Statewide 2  EKU MA 2 and 3
Statewide 3  EKU MA 1, 2 and 3
Statewide 4  EKU MA 1 and 3
Statewide 5  EKU MA 2
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Arts and Humanities
STATEWIDE
Student Learning Competencies

EKU
Student Learning Competencies

EKU
Assessment Rubric

Arts and Humanities

Arts and Humanities

Arts and Humanities

1.

1.

Demonstrating an understanding of
the critical thinking skills used by
artists and humanists to study, to
evaluate, and to express the human
condition.

1.
2.
3.

2.

Reflecting critically upon the
individual ideas and values expressed
in creative works.

3.

Analyzing the cultural values and
ethical issues expressed in creative
works from different cultures.

4.

Analyzing the aesthetic qualities of
creative works.

Utilize basic formal elements,
techniques, concepts and vocabulary
of specific disciplines within the Arts
and Humanities.
2. Distinguish between various kinds of
evidence by identifying reliable sources
and valid arguments.
3. Demonstrate how social, cultural, and
historical contexts influence creative
expression in the arts and humanities.
4. Evaluate the significance of human
expression and experience in shaping
larger social, cultural, and historical
contexts.
5. Evaluate enduring and contemporary
issues of human experience.
Foreign Language

4.

Comprehension
Clarity of Expression
Formal/Structural
analysis
Contextual Analysis

Demonstrate competency in a foreign
language. Foreign language study develops
essential skills and cultural awareness
critical for success in a multilingual world.
Arts and Humanities
Statewide 1  EKU AH 1 and 4
Statewide 2  EKU AH 1
Statewide 3  EKU AH 2 and 3
Statewide 4  EKU AH 2 and 3
Statewide 5  EKU AH 2, 3 and 4
Foreign Language
Statewide Foreign Language Competency  EKU AH 1 and 3
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Natural Sciences
STATEWIDE
Student Learning Competencies

EKU
Student Learning Competencies

EKU
Assessment Rubric

Course Competencies
1.

Demonstrate an understanding of the
methods of science inquiry. (LEAP A
and B)
2. Explain basic concepts and principles in
one or more of the sciences. (LEAP A
and B)
3. Apply scientific principles to interpret
and make predictions in one or more of
the sciences. (LEAP A, B, and D)
4. Explain how scientific principles relate
to issues of personal and/or public
importance. (LEAP A, B, C, and D)
Block Outcome
Conduct a hands-on project using scientific
principles.

1.

Demonstrating an understanding of
the methods by which humans gather
data and make conclusions in
biological and physical sciences.

2.

Explaining the major concepts and
fundamental processes of biological
and physical sciences.

3.

4.

Applying the principles and theories of
biological and physical sciences to
make reasonable and valid
conclusions.
Applying scientific knowledge to
examine and address issues of
personal and public importance.

1.

2.

3.

4.

5.

Demonstrate an
understanding of the
methods used to
carry out scientific
inquiry.
Explaining the major
concepts of the
natural sciences.
Applying scientific
principles to make
reasonable and valid
conclusions.
Applying scientific
knowledge to
address issues of
personal and public
importance.
Integration across
course.

Natural Sciences
Course Competencies
Statewide 1  EKU NS 1
Statewide 2  EKU NS 2
Statewide 3  EKU NS 3
Statewide 4  EKU NS 4
Block Outcome
Statewide Block Outcome  EKU NS 1, 2, 3 and 4
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Social and Behavioral Sciences
STATEWIDE
Student Learning Competencies
1.
2.

3.

4.

5.

Demonstrate knowledge of at least one
area of the social and behavioral
sciences.
Apply knowledge, theories, and
research methods, including ethical
conduct, to analyze problems pertinent
to at least one area of the social and
behavioral sciences.
Understand and demonstrate how at
least one area of the social and
behavioral sciences conceptualizes
diversity and the ways it shapes human
experience.
Integrate knowledge of at least one
area of the social and behavioral
sciences into issues of personal or
public importance.
Communicate effectively using the
language and terminology germane to
at least one area of the social and
behavioral sciences.

EKU
Student Learning Competencies

EKU
Assessment Rubric

History
1.

Demonstrating relevant perspective,
rooted in time and place, in the
analysis of historical (written and
artifactual) sources.

2.

Demonstrating an understanding of
the interactions of social, cultural,
political, religious, economic, scientific
and/or technological developments as
factors in historical change.

3.

Building and clearly communicating an
argument on the basis of historical
(written and artifactual) evidence and
documentation.

4.

Demonstrating ability to understand
change over time and the significance
and effects of historical events and
developments.

1.
2.
3.
4.
5.

Comprehension
Application and
analysis
Interpretation and
Evaluation
Methods
Integration

Social and Behavioral Science
1.

2.

3.

Demonstrating an understanding of
the methods by which social scientists
gather data and make conclusions.
Explaining the major concepts and
fundamental processes basic to the
social sciences.
Applying the principles and theories of
the social sciences to make reasonable
and valid conclusions about matters of
personal and public importance.

Arts and Humanities
Statewide 1  EKU HIS 1, 2 and 4; SB 2
Statewide 2  EKU HIS 1; SB 1
Statewide 3  EKU HIS 3 and 4
Statewide 4  EKU SB 3
Statewide 5  EKU HIS and SB (all)
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Appendix D

Assessment Information for EKU Faculty
Instructions are on the GE website (https://gened.eku.edu/general-education-assessment) for faculty
to view as needed.
ASSESSMENT GUIDELINES for GENERAL EDUCATION COURSES
•
•
•
•
•
•
•
•
•
•
•

OVERVIEW OF ASSESSMENT PROCESS
Faculty should collaborate to develop assessment items for each course.
All sections of the same course must use the same assessment items and process.
A scoring rubric for each GE Element guides the development of the assessment items, and
Jennifer Wies is available to help as needed.
Assessment items can be exam questions (objective or open-ended), written assignments,
portfolios, papers, or oral presentations.
Good assessment is not an “add on.” Rather, it is an evaluation of student performance that
provides faculty with information that they would want regardless of whether assessment
data were required.
It is best to evaluate students toward the end of the semester, or end of lessons focusing on a
specific competency. We want to know what students have learned by the end of the course
about specific competencies.
Each course must be assessed twice in each four-year cycle. (See Appendix A for assessment
schedule.)
Assessment instruments should be built into the course and used every semester, regardless
of whether data are due to be reported to the University that year.
For courses with multiple sections: (1) assessment items should be given to students in all
sections of a course, (2) all faculty should use the assessment items for grading purposes, but
samples may be selected to be scored for assessment purposes (See Appendix B).
Data should be aggregated across all sections chosen for assessment. UPAC should not see any
reports that include faculty names or CRNs.
Submit data report via online GE Data Link on GE website (See Appendix C for example data
report).

EXPLANATION: THE “LEVELS” OF ACHIEVEMENT ON THE SCORING RUBRICS
When we evaluate students in our courses we can often categorize them into four levels: The
students who “get it,” (meet expectations) the students who don’t “get it,” (do not meet course
expectations) and the students who fall in between. Occasionally, we have a student who exceeds
course expectations.
These levels correspond to the levels on the Grading Rubrics developed for the assessment of General
Education Courses. The levels on the Grading Rubrics ALWAYS refer to achieving the student learning
outcomes for THAT SPECIFIC COURSE.
Students who meet course expectations are Competent. Students who do not meet course
expectations are Beginning. Students who fall in between are Developing, and the occasional student
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who “exceeds expectations” is Accomplished. Please do not confuse “A” work with “Accomplished.”
“Accomplished” means “exceeds courses expectations.”
HOW TO CATEGORIZE STUDENTS WHEN WRITTEN/ORAL ASSIGNMENTS ARE USED:
In order to have useful and valid assessment instruments it is strongly recommended that at
least some competencies are evaluated with written/oral assignments.
Expectations are defined, in very general terms, on each scoring rubric. Faculty will need to
make judgment calls about what expectations for student learning are appropriate for each
level of accomplishment, given the type of course. It is expected that faculty within each
department will collaborate on this process to develop common expectations and common
standards across all sections of the same course.
ACCOMPLISHED: Students may be categorized as “Accomplished” on written/oral assignments
if they exceed the expectations of the course for that competency. “Accomplished” level
should be used ONLY in cases where the student clearly goes above and beyond the
expectation. It is NOT just “A” work.
COMPETENT: Students may be categorized as “Competent” on written/oral assignments if they
meet the expectations of the course for that competency.
DEVELOPING. Student’s performance on assessment items does not fully meet the
expectations for that competency, but is not totally “off base” either. (Performance is
incomplete in meeting expectations for that competency.)
BEGINNING: Student’s performance does not meet expectations for that competency.
HOW TO CATEGORIZE STUDENTS WHEN “OBJECTIVE” ASSESSMENT ITEMS ARE USED:
In order to have useful and valid assessment instruments it is strongly recommended that at least
some competencies are evaluated with written/oral assignments. When “objective” items are
included, please use the guidelines below for those items.
Objective items have “right and wrong” answers, e.g., multiple choice, true/false, matching, fill-in-theblank, short answer.
The scoring rubrics were designed for written/oral assignments that require faculty judgment; thus,
the language within each “cell” is not useful for categorizing students with “objective” assessment
items. The following guidelines should be used with “objective” assessment items:
A.

For each competency on the rubric (Comprehension, Methods, etc.) faculty should write at
least 4 objective items that students who are competent in that specific course should be able
to answer correctly. All sections of the same course must use the same assessment items.
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Thus, faculty must collaborate when writing these items. If only objectives items are used to
evaluate a competency it is strongly recommended that more than 4 objective items be used.
B.

Each competency on the rubric must be evaluated separately. Thus, a unique set of questions
must be written for each competency. For each competency:
● Students who correctly answer 75--100% of the items for that competency are “Competent”
in that competency.
● Students who correctly answer 50--74% of the items for that competency are “Developing”
in that competency.
● Students who correctly answer 0—49% of the items for that competency are “Beginning” in
that competency.

note. It is not acceptable to classify students as “Accomplished” when using “objective” items.
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Assessment Schedule
Fall 2018 – Summer 2020
DATE

TASKS

Fall 2018—Summer 2019

Assess ALL GE COURSEs (Fall 2018 or Spring 2019). Administer
assessment activity, collect data, and score student work. Meet with
faculty to share data report and determine changes/modifications to
instruments, processes, and/or curricula to improve student learning.

Fall 2019—Spring 2020

Implement the modified instruments, processes, and/or curricula to
improve student learning. Complete and submit the GE Assessment
narrative report by April 2020.

Summer 2020

Review and evaluation of submitted GE Assessment reports by General
Education Assessment Committee
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Suggested Sampling Procedures for Multi-Section Courses
If a course has multiple sections, it is sometimes difficult to get data/assessment assignments from all sections.
In an attempt to reduce the burden of getting all data, the following procedure may be used:
•
•
•

1—10 sections:
11-20 sections:
More than 20 sections:

Assessment data from all sections
Assessment data from 10 sections*
Assessment data from 1/2 of the sections*

*Please select sections to be included in data report by randomly selecting from the following groups: (a)
Richmond campus; (b) Extended campuses; (c) On-line courses; (D) Part-time faculty; (E) Full-time faculty. (We
understand that these groups are not mutually exclusive, but are provided as examples of populations that
should be included in sample.) Data should be aggregated before submitting.
How many students’ assignments do we need to grade?
• Attempts should be made to have all sections of a course assessed, with the understanding that this is
not always possible.
•

If the assignment is easy to grade than all students’ work from assessed sections would be included in
the analysis.

•

If the assignment is more time-consuming to grade, then a random sample of at least 40 students
should be chosen that includes student work from every section that was assessed.

•

If the assignment is unusually difficult to evaluate (e.g. oral presentation videos, portfolios) fewer
students may be used (negotiated with Assessment Coordinator).

If a department wishes to use a different sampling technique, please include the rationale for the
technique/method with the submission of data.
You do NOT need to have the same sample size for each competency. For example, if your assessment
instrument includes multiple choice items to measure “Comprehension,” and an essay to measure
“Integration,” then you might report all students’ scores for “Comprehension,” and a sample of 30 students for
integration.
Random Sample Generator: https://www.random.org/integers/
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EXAMPLE OF DATA SUMMARY & USE OF DATA
Course: PST 101
Data from: Spring 2015
Report prepared by: Mary Chang
Number of sections assessed: 4
Assessment Task: Comprehension and Methods were assessed via 60 multiple-choice items on the final
exam. Clarity of Expression, Formal Analysis, Theoretical Application, and Integration were assessed via
a paper.
Sample: Four sections of the course were offered in spring 2011 (total 100 students). All students’
exams were assessed for Comprehension and Methods. A random sample of 10 student papers from
each section were selected and graded by a committee for Clarity of Expression, Formal Analysis,
Theoretical Application and Integration.
Data Summary (NUMBER of students in each category)
PST 101: Spring 2011
Competency

4Accomplished
0

3Competent
40

21Developing Beginning
30
30

Clarity of
Expression
Formal/Structural
Analysis
Theoretical
Application
Methods

0

20

20

0

5

10

20

15

5

20

15

10

N/A

90

10

0

Integration

0

35

5

0

Comprehension
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EXAMPLE: USE OF DATA
Comprehension and Methods. The distribution of scores for Comprehension appears reasonable.
However, there were 5 comprehension items that few students answered correctly. The faculty
judged all 5 items to be important, and have discussed how those concepts could be emphasized and
illustrated more in future classes. We have agreed to include the PST Paper #3c as an assigned reading
in each class, as it emphasizes the concepts that we think are important. Furthermore, we held a
professional development session to share teaching strategies we each use to introduce, reinforce, and
assessment the essential concepts.
The distribution for Methods does not appear reasonable because 90% of the students were assessed
as “competent.” This does not reflect the students’ performance on other assignments in the course.
The faculty discussed the assessment items for methods and determined that they are challenging, but
that faculty were more-or-less teaching to the test by using the same examples in class as are on the
exam. We agreed to NOT use the same variables and concepts in any class examples that appear on
the exam. We agreed on a set of examples that could be used in class and will check this item on the
next assessment to see how students perform.
Clarity of Expression, Formal Analysis, Theoretical Application & Integration. 50% of students were
“developing” on Clarity of Expression. Because most students in this course have not completed ENG
101 and 102, this seems like a realistic distribution. Faculty have discussed ways to help students write
with more clarity, and next semester will begin some practice writing, with feedback, in several class
sessions. We have agreed to use the TCAC Book that was written by a team of EKU faculty involved in
the TCAC program. The book has several lesson plans and suggestions for helping students become
better writers. We also agreed to use the Noel Studio to present short lessons to students, and to
encourage students to visit the Noel Studio often. Faculty agreed to focus on feedback of writing,
rather than the amount of writing. After providing feedback students will be given the chance to revise
their work, and to reflect, in writing, what they learned from the feedback and revision that they will
use in future writing.
The distribution of scores for Integration does not appear reasonable. Faculty perceptions are that
students do not integrate material well, but assessment scores suggest that a majority of students are
competent. Faculty re-visited the integration part of the paper and realized that the assignment did
not require students to integrate material on their own. Rather, in class, faculty tended to integrate
the material for the students, and in the papers, students reiterated what the instructors had
previously integrated. Faculty have agreed to modify their teaching strategies to demonstrate
integration of material in class, but not use the same material that students are later required to
integrate in the papers. We discussed several integration examples that we could present in class that
do not use the variables students are expected to integrate on the assessment exam.
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COMMON QUESTIONS: ASSESSMENT of GENERAL EDUCATION COURSES
1.

WHAT AM I ASSESSING?

You are assessing the General Education Competencies that the course addresses. These Competencies
are listed on the scoring rubric for the course (rubrics are created for each GE Element). The
Competencies align with the broad GE Goals that are the foundation of the class. Your specific student
learning outcomes (as stated on the course syllabus) should align with the rubric competencies.
2.

WHY NOT JUST USE COURSE GRADES?

Course grades are based on a combination of various course assignments. A student who earns
a “B” in a course may have earned an “A” on three exams, and a “D” on a research paper. The
global grade of “B” provides no information regarding in which parts of the course the student
performed better or worse. On the other hand, assessment results for this student might indicate
that he/she performed well only on lower-level thinking tasks, such as comprehension of
information, which is often evaluated with exams. Assessment results might show that this same
student performed poorly on higher-level thinking tasks, such as integration of material, which
might be evaluated via a written assignment, or essay questions on an exam.
Thus, assessment allows us to tease apart the various learning outcomes for the course and
determine student learning separately for each outcome. When learning is strong for an
outcome, faculty can feel confident that the current curriculum (e.g., lesson plans, assignments)
could be maintained. On the other hand, when learning is weak, faculty can tweak just that part
of the curriculum in order to help students better learn specific outcomes.
3.

HOW DO WE KNOW ASSESSMENT ITEMS ARE VALID?

The issue of validity (do items measure the construct accurately?) is no different for an
assessment instrument than it is for other types of student-learning evaluation (e.g., exams,
papers). One type of validity that is important for academic tests is content validity, which refers
to whether assessment items (or test items) reflect a specific domain of content. Thus,
assessment items for a math course might include decisions regarding which formulas to use,
performance of calculations, and interpretations of results. By creating assessment items that fit
each competency on the rubric, assessment items are likely to have better content validity than
many tests. Ultimately, the validity of the assessment instrument reflects that knowledge base
of the people who created it. This is why assessment instruments should be created by faculty
experts. When a group of experts collaborate on creating assessment items, the validity is likely
to be better than when only one expert creates items.
4.

HOW DO WE DEVELOP AN ASSESSMENT INSTRUMENT?

First, departments should strive to involve as many faculty as possible in the creation of an assessment
instrument. Faculty should discuss what they perceive as the important aspects of a course, note the
commonalities, and agree on a “core set” of course material. Faculty should then collaborate on
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developing assessment items that (a) measure this core set of material, and (b) fit the competencies on
the appropriate rubric developed for GE.
Second, faculty should discuss the procedure for administering the assessment items. The assessment
items should be embedded in an exam or assignment that is given later in the semester in order to test
what students have learned in the course. All faculty should give the assessment at a similar time and in
a similar context. Students should be told the same thing about the assessment – specifically, NOTHING
that you would not normally say about an exam.
5.

HOW DO WE GRADE THE ASSESSMENT ITEMS?

Individual faculty should grade their students’ assessment items, use the score as part of the students’
grade, and use the overall results to determine potential strengths and weaknesses of his/her individual
course. This individual grading may or may not be standardized. For example, if the assessment involves
a research paper, one faculty member might decide to weigh the literature review 30%, while another
faculty member may weigh the literature review only 10%. However, these scores are for the individual
faculty members’ use; they are not the scores that are reported for assessment purposes.
For purposes of reporting assessment results, data from all sections should be aggregated. Thus,
instructors might submit to a committee all the assessment exams/papers. That committee might select
a random sample (See Appendix A) and grade (or re-grade) the items according the GE Element-specific
Scoring Rubric. All faculty members should grade several assignments to check for reliability in grading
procedures. If grading appears to be reliable for several assignments, then one faculty person could
grade each assignment, while collaborating with other graders when necessary.
Scoring student work in a group provides opportunities for faculty to discuss common errors, and
strengths and weakness of students, and provides opportunities to discuss potential changes to the
assessment instrument, process, instructions to students, and/or course lesson plans. This is the
preferred procedure and allows faculty to discuss appropriate ways to USE the data from assessments.
Ultimately, using the data in an attempt to improve student learning is the goal of GE assessment.

EKU GE Assessment, Fall 2020 | 30

Appendix E

EKU’s General Education Program (Effective fall 2012)
Current courses in GE Program:

https://caa.eku.edu/sites/caa.eku.edu/files/files/GE_UndergraduateCatalog_20-21.pdf

Element 1:
IA: Written Communication I
IB: Written Communication II
IC: Oral Communication

3 hrs.
3 hrs.
3 hrs.

Element 2: Mathematics

3 hrs.

Element 3:
3A: Arts
3B: Humanities

3 hrs.
3 hrs.

Element 4: Natural Sciences

6 hrs.

Element 5:
5A: Historical Perspectives
5B: Social and Behavioral Sci.

3 hrs.
3 hrs.

Element 6: Diversity of Perspectives & Experiences

6 hrs.

TOTAL GE Program:

36 hrs.
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Appendix F

Description of Assessment Methods by GE Element
GE Element

1A/B: Written Communication
1C: Oral Communication
2: Mathematics
3: Arts & Humanities
4: Natural Sciences
5A/B: History &
Social/Behavioral Sciences

6: Diversity of Perspectives &
Experiences

Description of Assessment Instruments

End-of-term papers that reflect the critical reading of student-selected
sources. Random sample from all sections evaluated by faculty teams
End-of-term video recordings of oral presentations: Random sample from all
sections evaluated by faculty teams
End-of-term objective exam with calculations and interpretations: All students
or random sample from all sections (depending on course enrollment). Work
scored by graduate students and/or faculty.
End-of-term papers/essays that reflect student engagement with text(s): All
students or random sample from all sections. Work scored by faculty teams.
End-of-term tests including objective and subjective items: All students or
random sample from all sections. Work scored by machine (if multiple-choice)
or faculty.
History: End-of-term essays that reflect critical reading: All students or random
sample from all sections. Work scored by faculty teams.
Social science: End-of-term tests including objective and subjective items that
reflect critical reading. All students or random sample from all sections. Work
scored by machine (if multiple choice) or faculty.
End-of-term exams, essays, projects/papers. Exams/essays include objective
written, objective oral/sign, and subjective items. Exams & essays are scored
by faculty for all students. End-of-term projects/papers: All students or
random sample from all sections. Work scored by faculty teams.
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Appendix G

GE Assessment Narrative Report Template
GE Element:
Course:
GE Objectives & SLOs: https://gened.eku.edu/syllabus-requirements
Person Completing This Report:

1. Please provide a brief description of the assessment activity.

2. Describe both the strengths and challenges of integrating critical reading into the course.

3. Based on the data collected from the assessment activity in 2018-19, describe the changes/improvements
that were implemented to the course in 2019 – 2020?

4. How well does the course satisfy GE Goals and SLOs? In what areas might the course need improvement?

5. Describe how faculty or other stakeholders participated in this process (e.g., who participated in the scoring
process, who contributed to the narrative, how/when the information was shared, etc.)

6. What future changes/revisions are being considered for this course? Topics can include assessment activity,
process of data collection and evaluation, course content, course assignments, course offerings/availability,
and/or faculty teaching.
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Appendix H

Course:
GE Element:

GE Assessment Evaluation Form

As a school of opportunity dedicated to academic excellence, we are committed to assuring quality
student learning. General Education Reports share the stories of your course’s successes and challenges by
discussing progress on course-level learning objectives. Below, you will find feedback from a subcommittee of
the General Education Committee on your most recent General Education assessment report.
Exceeds
Expectations
Assessment Activity Data Submitted in Summer 2019
Narrative Report:
Provides a description of the assessment activity including
integration of critical reading

Meets
Expectations

Inadequate

----

----

-------

Describes strengths and challenges of integrating critical reading
Indicates changes/improvements based on assessment data that
were implemented in 2019-2020
Discusses how course satisfies/needs improvement meeting GE
Goals and SLOs
Describes faculty/stakeholder participation in process
Provides future changes/revisions that are being considered
Overall Rating of Assessment Data and Narrative Report

Additional Feedback:
●
Reminder: Academic Year 2020-2021 is a data collection year for General Education Assessment. Data will be
submitted in Summer 2021.
Thank you so much for your continued commitment to maintaining and improving student learning at EKU. If
you have any questions, please let one of us know.
General Education Assessment Committee
Lisa Bosley, Ph.D.
Bethany Miller, Ph.D.
Erin Presley, Ph.D.
Garett Yoder, Ph.D.
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Appendix I

General Education Assessment Rubrics
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REVISED: General Education Scoring Guide for Written Communication
COURSE ASSESSMENT RUBRIC
CRITERIA
Comprehension
(GE Goal 2, 8)
(QEP
Comprehension)
Information
Literacy:
Analysis
(GE Goal 1)
(QEP Analysis)
Information
Literacy:
Synthesis
(GE Goal 1, 2, 8)
(QEP Synthesis)
Evaluation

4-Accomplished
Exceeds Course Expectations

3-Competent
Meets Course Expectations

2-Developing
Incomplete in Meeting Course Expectations

Demonstrates accurate, clear, and precise
comprehension of significant concepts in the
text(s).

Demonstrates accurate comprehension of
significant concepts in the text(s).

Demonstrates limited or inexact
comprehension of significant concepts in the
text(s). (Not always accurate).

Provides accurate, relevant, and precise
analysis by recognizing the parts or aspects
of the text that contribute to understanding
the purpose of the text(s).

Provides accurate and relevant analysis by
recognizing the parts or aspects of the text
that contribute to understanding the purpose
of the text(s).

Provides limited relevant analysis by
recognizing the parts or aspects of the text that
contribute to understanding the purpose of the
text(s). (Not always accurate).

Accurately, deeply, and broadly connects
and integrates relevant and significant
concepts from text(s) to construct and
support explanations, conclusions, or
arguments.

Accurately connects and integrates relevant
and significant concepts from text(s) to
construct and support explanations,
conclusions, or arguments.

Accurately connects and integrates some
relevant and significant concepts from text(s) to
construct and support explanations,
conclusions, or arguments.
May attempt to develop argument through
vague generalizations.

1-Beginning
Does Not Meet
Expectations
Fails to demonstrate
comprehension of
significant concepts in the
text(s). (Not accurate).
Fails to provide relevant
analysis by recognizing the
parts or aspects of the text
that contribute to
understanding the purpose
of the text.
Fails to or inaccurately
connects and integrates
relevant and significant
concepts from text(s) to
construct and support
explanations, conclusions,
or arguments.

Demonstrates the use of methods, models,
or perspectives to evaluate the accuracy,
relevance, logic, or significance of the
text(s).

Demonstrates the use of methods, models,
or perspectives to evaluate the accuracy and
relevance of the text(s).

Demonstrates limited success in the use of
methods, models, or perspectives to evaluate
the relevance of the text(s). (Not always
accurate)

Coherence
(GE Goal 1)

Organization is clearly and logically
developed around a significant topic, claims,
and supporting evidence.Presents seamless
transitions between paragraphs.

Organization is developed around a thesis,
claims, and supporting evidence. Presents
effective transitions between paragraphs.

Defines a topic leading to a thesis, although it
may not be clearly stated or maintain
consistent focus. Transitions between
paragraphs are inconsistent or awkward.

Rhetorical
Awareness/
Style

Presents writing that is sophisticated and
engages reader with a distinctive voice.
Demonstrates sophisticated recognition of
rhetorical situation and audience.

Presents writing that is clear, accurate, and
precise most of the time. Develops voice
through paragraphing, sentence structure,
variation, rhythm, phrasing, and word choice.
Demonstrates recognition of rhetorical
situation and audience.

Presents writing that is clear and accurate
some of the time. May have some awkward
sentences. Attempts to develop voice. Treats
rhetorical situation and/or audience
inconsistently.

Fails to reach developing
level.

Uses nearly error free and accurate
punctuation, grammar, capitalization,
relevant citation format, etc.

Uses accurate punctuation, grammar,
capitalization, relevant citation format, etc.
with minor or minimal errors that do not
interfere with clarity.

Presents major and/or frequent errors in use of
punctuation, grammar, capitalization, relevant
citation format, etc. Errors sometimes interfere
with clarity.

Fails to reach developing
level.

(GE Goal 1,2)
(QEP Evaluation)

(GE Goal 1,2)
Surface Features
(GE Goal 1)

General Education Course-Level Scoring Rubric

Element 1 A/B (Written Communication)

Fails to demonstrate the
use of methods, models,
and/or perspectives to
evaluate the relevance of
the text(s). (Not accurate)
Organization is ineffective.
No attention paid to
transitions.

page 1

EKU General Education Oral Communication Rubric
4- Accomplished
Structure
GE Objective 1

Clearly and strategically
organized introduction, main
points, and conclusion;
unfolds logically. Skillful use
of transitions.

Demonstrates accurate, clear,
and precise comprehension of
Content
significant concepts in the
text(s) through the integration
of relevant, accurate, and
recent information/research
GE Objectives 1, 3
with significant breadth, depth,
QEP Comprehension & and creativity. Displays
Synthesis
sensitivity when discussing
ethical issues with perceptivity
and insight. Clearly and
accurately cites sources
throughout the presentation.

Context

GE Objectives 1, 3

Exceeds expectation of the
presentation goals
(informative, persuasive,
ceremonial, etc.). Offers novel
approach to the goals of the
presentation. Adheres to
proper time limits. Message
suitable to occasion.

Integrated with QEP Fall 2018
3- Competent

2- Developing

1- Beginning

Clearly organized
introduction, main points, and
conclusion; unfolds logically.
Skillful use of transitions.

Somewhat organized
Overall disorganization.
introduction, main points, and Difficult to follow logic. Poor or
conclusion; unfolds somewhat no use of transitions.
logically but listener(s) must
put effort into following
speaker. Some use of
transitions.

Demonstrates accurate of
significant concepts in the
text(s) through the integration
of relevant, mostly accurate,
and recent
information/research with
sufficient breadth and depth.
Displays sensitivity when
discussing ethical issues.
Clearly and accurately cites
sources in some portions of
the presentation.

Demonstrates limited or
inexact comprehension of
significant concepts in the
text(s). Integrates some
information/research but may
at times be irrelevant,
inaccurate, or outdated.
Displays some sensitivity
when discussing ethical
issues. Cites sources in some
portions of the presentation.

Fails to demonstrate
comprehension of significant
concepts in the text(s). Does
not integrate
information/research.
Displays little or no sensitivity
when discussing ethical
issues. No sources cited.

Meets expectation of the
presentation goals
(informative, persuasive,
ceremonial, etc.) Adheres to
proper time limits. Message
suitable to occasion.

Marginally meets expectation
of the presentation goals
(informative, persuasive,
ceremonial, etc.) Problems
adhering to proper time limits.
Message suitable to occasion.

Fails to meet expectation of
the presentation goals. Does
not adhere to time limits.
Message not suitable to
occasion.
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4- Accomplished
Audience Awareness Masterfully makes content

GE Objective 3

Oral Delivery

GE Objective 2

(language, examples,
narratives, data, statistics,
etc.) relevant to the audience.
Develops strong rapport with
audience.
Language is not only free of
serious errors in grammar,
pronunciation, articulation, and
word usage, but language use
is vivid, unusually interesting,
and thought provoking.

Exceptional use of nonverbal
cues to emphasize, highlight
and enhance language.
tone, volume, pitch,
gestures, rate, posture, Absence of vocalized pauses.
Nonverbal cues do not distract
eye contact, facial
expression, vocal variety, listeners from the
fluency, vocalized pauses presentation. Speaker
appears natural, sincere,
(ums, ahs, like, you
confident, and energetic.
know, etc.)
Speaker does not read
speech.
GE Objective 2
Presentation Aids Presentation aids vividly and
memorably enhance,
reinforce, illustrate, and
support presentation but do
not substitute for the speech.
Aids are well-designed, clear ,
and skillfully incorporated.
Speaker does not read from
the presentation aid.
GE Objective 1

Nonverbal Delivery

3- Competent

2- Developing

1- Beginning

Makes content (language,
examples, narratives, data,
statistics, etc.) relevant to the
audience. Develops rapport
with audience.

Occasionally makes content
Fails to make content relevant
(language, examples,
to audience. Develop little or
narratives, data, statistics,
no rapport with audience.
etc.) relevant to the audience.
Develops some rapport with
audience.

Language is free of serious
errors in grammar,
pronunciation, articulation, and
word usage.

Language may contain some
errors in grammar,
pronunciation, articulation, and
word usage.

Language contains several
serious errors in grammar,
pronunciation, articulation, and
word usage.

Nonverbal cues are
appropriately used to support
the language. Few vocalized
pauses. Nonverbal cues do
not distract listeners from the
presentation. Speaker
appears natural, sincere,
confident, and energetic.
Speaker does not read
speech.

Nonverbal cues are used to
support the language, but are
sometimes incongruent or
distracting.

Nonverbal cues do not support
the language and are
distracting.

Presentation aids enhance,
reinforce, illustrate, and
support presentation but do
not substitute for the speech.
Aids are well-designed, clear ,
and skillfully incorporated.
Speaker does not read from
the presentation aid.

Presentation aids somewhat
support presentation.
Speaker sometimes reads
from presentation aid.

Presentation aids fail to
support presentation or are
poorly designed or
implemented. Aids distract
from presentation. Speaker
reads from presentation aid.

*Revision: Evaluation language aligned with Elder & Paul (2007) intellectual standards. Intellectual standards are italicized in table, and defined on page 3.

EKU GE Oral Communication, page 3

Applying the Intellectual Standards
Clarity: Understandable; the meaning can be grasped
Feedback: Could you elaborate further? Could you give an example? Could you illustrate what you mean?
Accuracy: Free from errors or distortions; true
Feedback: How could we check on that? How could we find out if that is true? How could we verify or test that?
Precision: Exact to the necessary level of detail
Feedback: Could you be more specific? Could you give more details? Could you be more exact?
Relevance: Relating to the matter at hand
Feedback: How does that relate to the problem? How does that bear on the question?
Depth: Containing complexities and multiple interrelationships
Feedback: What factors make this a difficult problem? What are some of the complexities of this question? What
are some of the difficulties we need to deal with?
Breadth: Encompassing multiple viewpoints
Feedback: Do we need to look at this from another perspective? Do we need to consider another point of view?
Does we need to look at this in other ways?
Logic: The parts make sense together; no contradictions
Feedback: Does this all make sense together? Does your first paragraph fit in with your last? Does what you say
follow from the evidence?
Significance: Focusing on the important; not trivial
Feedback: Is this the most important problem to consider? Is this the central idea to focus on? Which of these
facts are most important?
Fairness: Justifiable; not self-serving or one-sided
Feedback: Do you have any vested interest in this issue? Are you sympathetically representing the viewpoints of
others?

General Education COURSE ASSESSMENT RUBRIC
Element 2: Quantitative Reasoning (Reviewed and Integrated Fall 2018)
COMPETENCY

4-Accomplished
Exceeds Course
Expectations

GE	
  Comprehension	
  (GE	
  Goal	
  
2)	
  +	
  
	
  
QEP	
  Comprehension	
  
GE	
  Terminology	
  &	
  Notation	
  
(GE	
  Goal	
  2)	
  

N/A	
  

GE	
  Methods	
  &	
  Analysis	
  (GE	
  
Goals	
  2	
  &	
  7)	
  +	
  
	
  
QEP	
  Analysis	
  
GE	
  Mathematical/Logical	
  
Operations	
  (GE	
  Goal	
  2)	
  

Executes	
  a	
  creative	
  or	
  
sophisticated	
  method	
  for	
  
solving	
  and	
  analyzing	
  a	
  word	
  
problem	
  
Uses	
  mathematical/logical	
  
operations	
  accurately	
  and	
  
appropriately	
  in	
  all	
  instances	
  

GE	
  Interpretation/Evaluation	
  
(GE	
  Goals	
  2	
  &	
  7)	
  +	
  
	
  
QEP	
  Evaluation	
  

Uses	
  terminology	
  and	
  
notation	
  accurately	
  and	
  
appropriately	
  in	
  all	
  instances	
  

Clearly	
  and	
  precisely	
  
articulates	
  an	
  accurate	
  and	
  
sophisticated	
  interpretation	
  
of	
  the	
  results,	
  and/or	
  makes	
  
sophisticated	
  inferences	
  in	
  
the	
  context	
  of	
  the	
  word	
  
problem(s)	
  
GE	
  Integration/Synthesis	
  (GE	
   Accurately	
  and	
  precisely	
  
Goals	
  2	
  &	
  8)	
  +	
  
integrates	
  relevant	
  
	
  
information,	
  meaningful	
  
QEP	
  Synthesis	
  
concepts,	
  and	
  important	
  
principles	
  from	
  pertinent	
  
text(s)	
  

3-Competent
Meets Course
Expectations	
  
Adequately	
  comprehends	
  the	
  
major	
  mathematical	
  and/or	
  
logical	
  concepts	
  of	
  the	
  word	
  
problem(s)	
  
Uses	
  terminology	
  and	
  
notation	
  accurately	
  and	
  
appropriately	
  in	
  most	
  
instances	
  
Executes	
  an	
  appropriate	
  
method	
  for	
  solving	
  and	
  
analyzing	
  each	
  word	
  problem	
  
Uses	
  mathematical/logical	
  
operations	
  accurately	
  and	
  
appropriately	
  in	
  most	
  
instances	
  
Interprets	
  results	
  and	
  makes	
  
accurate	
  and	
  appropriate	
  
inferences	
  in	
  the	
  context	
  of	
  
the	
  word	
  problem(s)	
  

Accurately	
  integrates	
  most	
  
relevant	
  information,	
  
meaningful	
  concepts,	
  and	
  
important	
  principles	
  from	
  
pertinent	
  text(s)	
  

2-Developing
Incomplete in Meeting
Course Expectations	
  
Incompletely	
  comprehends	
  
the	
  major	
  mathematical	
  
and/or	
  logical	
  concepts	
  of	
  
the	
  word	
  problem(s)	
  
Uses	
  terminology	
  and	
  
notation	
  accurately	
  and	
  
appropriately	
  in	
  some	
  
instances	
  
Sometimes	
  selects	
  an	
  
inappropriate	
  or	
  inefficient	
  
method	
  for	
  solving	
  and	
  
analyzing	
  a	
  word	
  problem	
  
Uses	
  mathematical/logical	
  
operations	
  accurately	
  and	
  
appropriately	
  in	
  some	
  
instances	
  
Incompletely	
  interprets	
  
results	
  and/or	
  makes	
  some	
  
incomplete	
  or	
  inaccurate	
  
inferences	
  in	
  the	
  context	
  of	
  
the	
  word	
  problem(s)	
  

1-Beginning
Inadequate in Meeting
Course Expectations	
  
Inadequately	
  comprehends	
  
the	
  major	
  mathematical	
  
and/or	
  logical	
  concepts	
  of	
  
the	
  word	
  problem(s)	
  
Often	
  inaccurately	
  uses,	
  or	
  
fails	
  to	
  use,	
  terminology	
  and	
  
notation	
  

Accurately	
  integrates	
  some	
  
relevant	
  information,	
  
meaningful	
  concepts,	
  and	
  
important	
  principles	
  from	
  
pertinent	
  text(s)	
  

Inaccurately	
  integrates,	
  or	
  
fails	
  to	
  integrate,	
  relevant	
  
information,	
  meaningful	
  
concepts,	
  and	
  important	
  
principles	
  from	
  pertinent	
  
text(s)	
  

Often	
  selects	
  an	
  
inappropriate	
  or	
  inefficient	
  
method	
  for	
  solving	
  and	
  
analyzing	
  a	
  word	
  problem	
  
Often	
  inaccurately	
  uses,	
  or	
  
fails	
  to	
  use,	
  
mathematical/logical	
  
operations	
  
Fails	
  to	
  interpret	
  results	
  
and/or	
  makes	
  inaccurate	
  
inferences	
  in	
  the	
  context	
  of	
  
the	
  word	
  problem(s)	
  

General Education COURSE ASSESSMENT RUBRIC
EKU Element 3A (Arts) + QEP Critical Reading
CRITERIA

GE
Comprehension
(GE Goal 6) +
QEP
Comprehension

GE Analysis
(GE Goals 2, 6,
7) +
QEP Analysis

GE Theoretical
Application
(Evaluation)
(GE Goals 2, 6,
7) +

Accomplished
(Exceeds Course
Expectations)

Competent
(Meets Course
Expectations)

Developing
(Incomplete in Meeting
Course Expectations)

Beginning
(Does not Meet Course
Expectations)

Demonstrates accurate,
clear, and precise
comprehension of
significant artistic
concepts in relevant
works.

Demonstrates accurate
comprehension of
significant artistic concepts
in relevant works.

Demonstrates limitedl or
inexact comprehension
of significant artistic
concepts in relevant
works.(Not always
accurate)

Fails to demonstrate
comprehension of
significant artistic concepts
in relevant works.(Not
accurate)

Provides accurate,
relevant, and precise
analysis of artistic
techniques, stylistic
features, techniques or
methods employed in the
work(s).

Provides accurate and
relevant analysis of artistic
techniques, stylistic
features, techniques or
methods employed in the
work(s).

Provides limited
relevant analysis of
artistic techniques,
stylistic features,
techniques or methods
employed in the
work(s).

Fails to provide relevant
analysis of artistic
techniques, stylistic
features, techniques or
methods employed in the
work(s).

Accurately, deeply, and
creatively connects and
integrates relevant and
significant concepts for
the purpose of evaluating
work(s), addressing

Accurately and deeply
connects and integrates
relevant and significant
concepts for the purpose
of evaluating work(s),
addressing issues, solving

Offers limited
connection and
integration of relevant
and significant concepts
for the purpose of
evaluating work(s),

Fails to connect and
integrate relevant and
significant concepts for the
purpose of evaluating
work(s), addressing issues,
solving problems,

QEP Evaluation

issues, solving problems,
or supporting arguments.

problems,

addressing issues,
solving problems,

GE Integration
Across Course
(Synthesis) (GE
Goals 2, 8) +

Accurately, deeply, and
broadly integrates
relevant and significant
artistic concepts to
construct and support
explanations and artistic
judgment.

Accurately and broadly
integrates relevant and
significant artistic concepts
to construct and support
explanations and artistic
judgment.

Offers limited integration
of relevant and
significant artistic
concepts to construct
and support
explanations and artistic
judgment.

Fails to integrate relevant
and significant artistic
concepts to construct and
support explanations and
artistic judgment.

Expresses ideas through
sentences that are clearly
formulated, grammatically
correct, and stylistically
compelling. Displays a
logical line of reasoning.

Expresses ideas through
sentences that are clearly
formulated, grammatically
correct, and stylistically
compelling. May display
some lapses in logic.

Expresses ideas that
are intelligible, but
effective communication
is impaired by
grammatical flaws (not
always clear). Displays
lapses in logic.

Fails to formulate
grammatically correct
and/or intelligible
sentences (unclear).
Little/no logical line of
reasoning.

QEP Synthesis

GE Clarity of
Expression (GE
Goal 2)

Notes: The term “works” is used synonymously with “text of all modes” with the intention of recognizing that “text” might range from
written material through musical recording, cinema, theatre production, work of Art, etc.
The term “logical manner” in synthesis/Integration Across Course is replaced by “artistic judgement” to reflect a broad understanding
of logic as used in the Arts.
In creating the revised 3-A rubric, the group intends to merge the following concepts from the 2015 Gen ed element 3A rubric with
the QEP Critical Reading Rubric:
3-A Criteria “Comprehension” merges with Critical reading competency “Comprehension”
3-A Criteria “Clarity of Expression” remains independent
3-A Criteria “ Formal/Structural Analysis” merges with Critical Reading rubric competency “Analysis”
3-A Criteria “Theoretical Application” merges with Critical Reading rubric competency “ Evaluation”
3-A Criteria “Integration Across Course” merges with Critical Reading rubric competency “Synthesis”

General Education COURSE ASSESSMENT RUBRIC
Element 3B (Humanities) + QEP Critical Reading
COMPETENCY

Comprehension
(GE Goal 6)

Clarity of
Expression
(GE Goal 2)
Analysis
(GE Goal 2,6)

Theoretical
Application
(GE Goal 2,6,7)

4-Accomplished
Exceeds Course
Expectations

Demonstrates accurate, clear,
and precise comprehension of
significant concepts,
methods, theories, models,
and/or perspectives in the
text(s).
Expresses ideas through
sentences that are clearly
formulated, grammatically
correct, and stylistically
compelling. Displays a logical
line of reasoning.
Accurately and precisely
locates particular works
and/or cultural or intellectual
movements in relation to
multiple relevant contexts.
Recognizes the parts or
aspects of the text that
contribute to understanding
the works or movements.
Identifies and elaborates on
the manner in which these
contexts influence the work(s)
or movement(s).
Accurately, precisely, and
creatively demonstrates the
use of relevant methods,
models, and/or perspectives
for the purpose of evaluating
work(s), addressing significant
issues, or solving important
problems.

General Education Course-Level Rubric

3-Competent
Meets Course Expectations

2-Developing
Incomplete in Meeting
Course Expectations

1-Beginning
Inadequate in Meeting Course
Expectations

Demonstrates accurate
comprehension of significant
concepts, methods, theories,
models, and/or perspectives in
the text(s).

Demonstrates limited or inexact
comprehension of significant
concepts, methods, theories,
models, and/or perspectives in the
text(s). (Not always accurate)

Fails to demonstrate
comprehension of significant
concepts, methods, theories,
models, and/or perspectives in the
text(s). (Not accurate)

Expresses ideas through sentences
that are clearly formulated,
grammatically correct, and
stylistically competent. May
display some lapses in logic.

Expresses ideas that are intelligible,
but effective communication is
impaired by grammatical flaws (not
always clear). Displays lapses in
logic.

Fails to formulate grammatically
correct and/or intelligible
sentences (unclear). Little/no
logical line of reasoning.

Accurately locates particular works
and/or cultural or intellectual
movements in relation to some
relevant contexts. Recognizes the
parts or aspects of the text that
contribute to understanding the
works or movements. Identifies
the manner in which these
contexts influence the work(s) or
movement(s).

Approximately locates works and/or
cultural or intellectual movements in
relation to some relevant contexts.
May have some inaccuracies.
Provides limited relevant analysis
recognizing the parts or aspects of
the text that contribute to
understanding the works or
movements. Shows a general
awareness of how the contexts
influence the work(s) or
movement(s).

Fails to locate or inaccurately
locates works and/or cultural or
intellectual movements in relation
to relevant contexts. Fails to
provide relevant analysis by
recognizing the parts or aspects of
the text that contribute to
understanding the works or
movements. Shows no awareness
of how these contexts influence the
work(s) or movement(s).

Accurately demonstrates the use
of relevant methods, models,
and/or perspectives for the
purpose of evaluating work(s),
addressing significant issues, or
solving important problems.

Applies with limited success (not
always accurate) relevant methods,
models, and/or perspectives for the
purpose of evaluating work(s),
addressing significant issues, or
solving important problems.

Fails to apply or inaccurately
applies relevant methods, models,
and/or perspectives for the
purpose of evaluating work(s),
addressing issues, or solving
problems.

Element 3B: Humanities
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Methods
(GE Goal 7)
Integration
Across Course
(GE Goal 2, 8)

Demonstrates an accurate
and precise understanding of
relevant methods used to
gather evidence to support
conclusions.
Accurately, deeply and
broadly connects and
integrates relevant knowledge
and significant concepts and
principles from texts in a
logical manner.

Demonstrates an accurate
understanding of relevant
methods used to gather evidence
to support conclusions.
Accurately connects and
integrates relevant knowledge and
significant concepts and principles
from texts in a logical manner.

Demonstrates an incomplete
understanding (not always accurate)
of relevant methods used to gather
evidence to support conclusions.
May not always be accurate.
Accurately connects and integrates
some relevant knowledge and
significant concepts and principles
from texts in a logical manner.

Fails to demonstrate an
understanding or demonstrates
inaccurate understanding of
relevant methods used to gather
evidence to support conclusions.
Fails to connect and integrate or
inaccurately connects and
integrates relevant knowledge
and/or significant concepts and
principles from texts.

Note. Element 3A and 3B have separate rubrics (Revised Spring 2017)
Applying the Intellectual Standards
Clarity: Understandable; the meaning can be grasped
Feedback: Could you elaborate further? Could you give an example? Could you illustrate what you mean?
Accuracy: Free from errors or distortions; true
Feedback: How could we check on that? How could we find out if that is true? How could we verify or test that?
Precision: Exact to the necessary level of detail
Feedback: Could you be more specific? Could you give more details? Could you be more exact?
Relevance: Relating to the matter at hand
Feedback: How does that relate to the problem? How does that bear on the question? How does that help us with the issue?
Depth: Containing complexities and multiple interrelationships
Feedback: What factors make this a difficult problem? What are some of the complexities of this question? What are some of the
difficulties we need to deal with?
Breadth: Encompassing multiple viewpoints
Feedback: Do we need to look at this from another perspective? Do we need to consider another point of view? Does we need to look at
this in other ways?
Logic: The parts make sense together; no contradictions
Feedback: Does this all make sense together? Does your first paragraph fit in with your last? Does what you say follow from the
evidence?
Significance: Focusing on the important; not trival
Feedback: Is this the most important problem to consider? Is this the central idea to focus on? Which of these facts are most important?
Fairness: Justifiable; not self-serving or one-sided
Feedback: Do you have any vested interest in this issue? Are you sympathetically representing the viewpoints of others?

General Education Course-Level Rubric

Element 3B: Humanities

Page 2 of 2

Notes from May 2017 GE + QEP Revision Process (Revisions in Bold in above rubric).
•

•
•

•

•
•

Comprehension. The 2015 Rubric focused exclusively on comprehension of “concepts.” The revised rubric adds comprehension of
“methods, theories, models, and/or perspectives.” This language more accurately reflects faculty expectations about what
students might learn. Finally, we added the language “in the text(s)” from the EKU Critical Reading Rubric to reflect the goals of the
new QEP.
Clarity of Expression. No changes were made to this competency.
Analysis. This competency was called “Contextual Analysis” in the 2015 Rubric. The name was changed to “Analysis” to reflect
that students will analyze more than just the context of a work, but also the meaning of the work itself. We added the following
language directly from the EKU Critical Reading Rubric to reflect the goals of the new QEP: “Recognizes the parts or aspects of
the text that contribute to understanding” the works or movements.
Theoretical Application. The committee merged the competency on the EKU Critical Reading Rubric titled, “Evaluation,” into this
competency on the Element 3B Rubric, because the goals are identical. To keep language consistent, we incorporated the following
language from the EKU Critical Reading Rubric into the revised rubric: (1) “applies” was changed to “demonstrates the use of”; (2)
The adjectives “significant” and “important” were added to better qualify the types of issues and problems students should address
in their work.
Methods. Retained original Element 3B criterion.
o Note: The General Education competency states that students will: Distinguish the methods that underlie the search for
knowledge in the arts, humanities, natural sciences, history, and social and behavioral sciences.
Integration Across the Course. The terms, “connects” and “in texts” were added in order to keep language consistent with the
EKU Critical Thinking Rubric and reflect the goals of the new QEP.

General Education Course-Level Rubric
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EKU Critical Reading Rubric
Linked to General Education Element 4
Natural Science
Accomplished

Competent

COMPETENCIES

(Exceeds Course Expectations)

Comprehension

Demonstrates accurate, clear,
and precise comprehension of
significant methods and concepts
in scientific text(s), figures,
diagrams, schematics, maps,
equations, and other visual and
symbolic forms of scientific
information.

Demonstrates accurate
comprehension of significant
methods and concepts in
scientific text(s), figures,
diagrams, schematics, maps,
equations, and other visual and
symbolic forms of scientific
information.

Objective assessment criterion: Not
applicable.

Objective assessment criterion:
Correctly answers 75% or more
of the factual question about the
text or materials

Provides accurate, relevant, and
precise analysis by recognizing
the parts or aspects of the
scientific text(s), figures,
diagrams, schematics, maps,
equations, and other visual and
symbolic forms of scientific
information that contribute to
understanding the application of
the scientific knowledge.

Provides accurate and relevant
analysis by recognizing the
parts or aspects of the
scientific text(s), figures,
diagrams, schematics, maps,
equations, and other visual and
symbolic forms of scientific
information that contribute to
understanding the application
of the scientific knowledge.

Linked to
Methods (GE
Goal 7) and Major
Concepts (GE
Goal 5)

Analysis
Linked to
Application (GE
Goal 2, 5, 8)

(Meets Course Expectations)

Developing

Beginning

(Incomplete in Meeting Course
Expectations)

(Does Not Meet Course
Expectations)

Demonstrates limited or inexact
comprehension of significant
methods and concepts in
scientific text(s), figures,
diagrams, schematics, maps,
equations, and other visual and
symbolic forms of scientific
information. (Not always
accurate)
Objective assessment criterion:
Correctly answers 50-74% or more
of the factual question about the
text or materials.

Provides limited relevant
analysis by recognizing the
parts or aspects of the scientific
text(s), figures, diagrams,
schematics, maps, equations,
and other visual and symbolic
forms of scientific information
that contribute to understanding
the application of the scientific
knowledge. (Not always
accurate)

Fails to demonstrate
comprehension of significant
methods and concepts in
scientific text(s), figures,
diagrams, schematics, maps,
equations, and other visual and
symbolic forms of scientific
information. (Not accurate)
Objective assessment criterion:
Correctly answers 49% or less of
the factual question about the text or
materials.

Fails to provide relevant analysis
by recognizing the parts or
aspects of the scientific text(s),
figures, diagrams, schematics,
maps, equations, and other visual
and symbolic forms of scientific
information that contribute to
understanding the application of
the scientific knowledge. (Not
accurate)

Developing

Beginning

(Meets Course Expectations)

(Incomplete in Meeting Course
Expectations)

(Does Not Meet Course
Expectations)

Accurately, deeply, and broadly
connects and integrates relevant
and significant concepts from
scientific text(s), figures,
diagrams, schematics, maps,
equations, and other visual and
symbolic forms of scientific
information to construct and
support explanations,
conclusions, or arguments.

Accurately connects and
integrates relevant and
significant concepts from
scientific text(s), figures,
diagrams, schematics, maps,
equations, and other visual and
symbolic forms of scientific
information to construct and
support explanations,
conclusions, or arguments.

Accurately connects and
integrates some relevant and
significant concepts from
scientific text(s), figures,
diagrams, schematics, maps,
equations, and other visual and
symbolic forms of scientific
information to construct and
support explanations,
conclusions, or arguments.

Fails to or inaccurately connects
and integrates relevant and
significant concepts from
scientific text(s), figures,
diagrams, schematics, maps,
equations, and other visual and
symbolic forms of scientific
information to construct and
support explanations,
conclusions, or arguments.

Demonstrates the use of
scientific methods, models, or
perspectives to evaluate the
accuracy or quality of a
scientific claim in the text(s).

Demonstrates the use of
scientific methods, models, or
perspectives to evaluate the
accuracy or quality of a
scientific claim in the text(s).

Demonstrates limited success in
the use of scientific methods,
models, or perspectives to
evaluate the accuracy or quality
of a scientific claim in the
text(s). (Not always accurate)

Fails to demonstrate the use of
scientific methods, models, or
perspectives to evaluate the
accuracy or quality of a
scientific claim in the text(s).
(Not accurate)

Accomplished
COMPETENCIES

Synthesis
Linked to
Integration (GE
Goal 2, 5, 8)

Evaluation
Linked to
Methods (GE
Goal 7)

(Exceeds Course Expectations)

Competent

Note. Italicized words are Intellectual Standards (Paul & Elder)

General Education COURSE ASSESSMENT RUBRIC
Element 5A: Historical Perspectives (Revised May 2017)
4-Accomplished

3-Competent

2-Developing

1-Beginning

Exceeds Course
Expectations

Meets Course Expectations

Incomplete in Meeting
Course Expectations

Inadequate in
Meeting Course
Expectations

COMPETENCY

GE
Comprehension
(GE Goal 3) +
QEP
Comprehension

GE Application/
Analysis/
Interpretation
(GE Goals: 2,3)
+
QEP Analysis

GE Methods/
Interpretation/
Evaluation (GE
Goals: 3, 7) +
QEP Evaluation

Demonstrates accurate, clear,
and precise comprehension of
significant concepts in the
text(s).
Objective assessment
criterion: Not applicable.

Demonstrates accurate
comprehension of significant
concepts in the text(s).
Objective assessment criterion:
Correctly answers 75% or more
of the factual question about
the text or materials

Demonstrates limited or
inexact comprehension of
significant concepts in the
text(s). (Not always accurate)
Objective assessment
criterion: Correctly answers
50-74% or more of the factual
question about the text or
materials.

Accurately and precisely
locates specific societies within
the discipline’s socio-political
typology and/or accurately and
precisely analyzes societal
continuities and changes from
a non-contemporary
perspective, and; recognizes
the parts or aspects of the
texts that contribute to
understanding the purpose of
the text.

Accurately locates specific
societies within the discipline’s
socio-political typology and/or
accurately analyzes societal
continuities and changes from a
non-contemporary
perspective, and recognizes
the parts or aspects of the texts
that contribute to understanding
the purpose of the text.

Locates specific societies
within the discipline’s sociopolitical typology and/or
analyzes societal continuities
and changes; recognizes the
parts or aspects of the texts
that contribute to
understanding the purpose of
the text. (Not always accurate)

Demonstrates relevant noncontemporary perspective,
accurately and precisely
rooted in time and place;
evaluates the accuracy,
relevance, logic, or
significance of the text(s) from
or concerning the period(s)
under study.

Demonstrates relevant noncontemporary perspective,
accurately rooted in time and
place; evaluates the accuracy
and relevance of the text(s)
from or concerning the
period(s) under study.

Demonstrates some relevant
perspective, rooted in time and
place, from or concerning the
period(s) under study;
evaluates the relevance of the
text(s). (May not always be
accurate)

General Education Course-Level Rubric
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Fails to demonstrate
comprehension of
significant concepts in
the text(s). (Not
accurate)
Objective assessment
criterion: Correctly
answers 49% or less of
the factual question
about the text or
materials.
Does not locate specific
societies within the
discipline’s sociopolitical typology and/or
does not analyze
societal continuities and
changes; fails to
recognize the parts or
aspects of the texts that
contribute to
understanding the
purpose of the text. (Not
accurate)
Does not demonstrate
relevant perspective
rooted in time and
place; does not
evaluate the relevance
of the text(s). (Not
accurate)
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GE Synthesis
(GE Goals:
2,3,8) +
QEP Synthesis

Accurately, deeply, and
broadly connects and
integrates relevant and
significant concepts from
text(s) to construct and
support explanations,
conclusions, or arguments.

Accurately connects and
integrates relevant and
significant concepts from text(s)
to construct and support
explanations, conclusions, or
arguments.

Accurately connects and
integrates some relevant and
significant concepts from
text(s) to construct and
support explanations,
conclusions, or arguments.

Fails to or inaccurately
connects and integrates
relevant and significant
concepts from text(s) to
construct and support
explanations,
conclusions, or
arguments.

Intellectual standards italicized in Table (Paul & Elder: Elements of Thought)

Applying the Intellectual Standards
Clarity: Understandable; the meaning can be grasped
Feedback: Could you elaborate further? Could you give an example? Could you illustrate what you mean?
Accuracy: Free from errors or distortions; true
Feedback: How could we check on that? How could we find out if that is true? How could we verify or test that?
Precision: Exact to the necessary level of detail
Feedback: Could you be more specific? Could you give more details? Could you be more exact?
Relevance: Relating to the matter at hand
Feedback: How does that relate to the problem? How does that bear on the question?
How does that help us with the issue?
Depth: Containing complexities and multiple interrelationships
Feedback: What factors make this a difficult problem? What are some of the complexities of this question?
What are some of the difficulties we need to deal with?
Breadth: Encompassing multiple viewpoints
Feedback: Do we need to look at this from another perspective? Do we need to consider another point of view?
Does we need to look at this in other ways?
Logic: The parts make sense together; no contradictions
Feedback: Does this all make sense together? Does your first paragraph fit in with your last?
General Education Course-Level Rubric
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Does what you say follow from the evidence?
Significance: Focusing on the important; not trivial
Feedback: Is this the most important problem to consider? Is this the central idea to focus on?
Which of these facts are most important?
Fairness: Justifiable; not self-serving or one-sided
Feedback: Do you have any vested interest in this issue?
Are you sympathetically representing the viewpoints of others?

General Education Course-Level Rubric

Element 5A: Historical Perspectives
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General Education COURSE ASSESSMENT RUBRIC
Element 5B: Social & Behavioral Sciences
(Integrated with QEP Fall 2018)
COMPETENCY	
  	
  

Comprehension
GE Goal: 4
QEP: Comprehension

4-Accomplished
Exceeds Course
Expectations

3-Competent
Meets Course
Expectations

Demonstrates accurate,
clear, and precise
comprehension of important
concepts in the text(s).

Demonstrates accurate
comprehension of important
concepts in the text(s).

Objective assessment
criterion: Not applicable.

Application and/or
Analysis
GE Goals: 2, 4
QEP: Analysis

Methods
GE Goal: 7
QEP: Evaluation

Objective assessment
criterion: Correctly answers
75% or more of the factual
questions about the text or
materials.

2-Developing
Incomplete in Meeting
Course Expectations

1-Beginning
Inadequate in Meeting
Course Expectations

Demonstrates limited or
inexact comprehension of
important concepts in the
text(s). (Not always
accurate)

Fails to demonstrate
comprehension of important
concepts in the text(s). (Not
accurate)

Objective assessment
criterion: Correctly answers
50-74% or more of the
factual questions about the
text or materials.

Objective assessment
criterion: Correctly answers
49% or less of the factual
questions about the text or
materials.

	
  

• Accurately and precisely
uses relevant
concepts/theories from the
text(s) insightfully in
different contexts and/or in
novel/creative manner
• Logically, accurately, and
precisely separates material
into significant parts.

• Accurately uses relevant
concepts/theories from the
text(s) in different contexts.
• Logically and accurately
separates material into
significant parts

• Accurately uses some
relevant concepts/theories
from the text(s) in different
contexts, but in an
incomplete or superficial
manner
• Separates some material
into parts

• Does not use relevant
concepts/theories from the
text(s) in different contexts
• Inadequately and/or
inaccurately separates
material into parts

Demonstrates accurate and
precise understanding of
methods used in the
discipline to evaluate the
accuracy, relevance, logic,
or significance of the text(s).

Demonstrates accurate
understanding of methods
used in the discipline to
evaluate the accuracy,
relevance, logic, or
significance of the text(s).

Demonstrates some
accuracy in understanding
of methods used in the
discipline to evaluate the
accuracy, relevance, logic,
or significance of the text(s).

Fails to demonstrate
understanding of methods
used in the discipline to
evaluate the accuracy,
relevance, logic, or
significance of the text(s).

Integration
GE Goals: 2,4,8
QEP: Synthesis

	
  

Fairly, logically, and
accurately integrates
relevant information from
text(s) in a cohesive and/or
creative manner.

Fairly, logically, and
accurately integrates most
relevant information from
text(s).

Integrates some relevant
information from text(s) with
limited fairness, logic,
and/or accuracy.

Fails to integrate relevant
information from text(s).

General	
  Education	
  Integrated	
  COURSE	
  ASSESSMENT	
  RUBRIC	
  
Element	
  6:	
  Diversity	
  of	
  Perspectives	
  &	
  Experiences	
  (Revised	
  Fall	
  2018)	
  
4-‐Accomplished	
  
Exceeds	
  Course	
  Expectations	
  

	
  
COMPETENCY	
  

	
  
Perspectives	
  
GE	
  Goal:	
  9	
  
QEP:	
  Analysis	
  

	
  
Methods	
  
GE	
  Goals:	
  2,	
  7	
  
Removed	
  fall	
  2015	
  

3-‐Competent	
  
Meets	
  Course	
  Expectations	
  

Demonstrates	
  substantial	
  depth	
  
and	
  breadth	
  of	
  awareness	
  of	
  
perspectives	
  of	
  other	
  cultures	
  
and/or	
  historically	
  marginalized	
  
groups	
  through	
  accurate,	
  
relevant,	
  and	
  precise	
  analysis	
  of	
  
text(s).	
  
	
   	
  

Demonstrates	
  some	
  depth	
  and	
  
breadth	
  of	
  awareness	
  of	
  
perspectives	
  of	
  other	
  cultures	
  
and/or	
  historically	
  marginalized	
  
groups	
  through	
  accurate	
  and	
  
relevant	
  analysis	
  of	
  text(s).	
  
	
  

Gathers,	
  interprets,	
  and/or	
  analyzes	
  the	
  most	
  
significant	
  relevant	
  information	
  to	
  develop	
  
cultural	
  and/or	
  linguistic	
  competence	
  

	
  
Integration	
  
GE	
  Goals:	
  2,	
  8	
  
QEP:	
  Synthesis	
  

	
  

Clarity	
  of	
  
Expression	
  
GE	
  Goals:	
  1	
  
	
  

	
  
Comprehension	
  
GE	
  Goals:	
  2,	
  9	
  
QEP:	
  
Comprehension	
  

Gathers,	
  interprets,	
  and/or	
  analyzes	
  relevant	
  
information	
  to	
  develop	
  cultural	
  and/or	
  
linguistic	
  competence.	
  Information	
  may	
  not	
  be	
  
the	
  most	
  significant	
  

Fairly,	
  deeply,	
  and	
  broadly	
  
integrates	
  relevant	
  and	
  accurate	
  
information,	
  appropriate	
  
perspectives,	
  and	
  significant	
  
concepts	
  from	
  assigned	
  text(s)	
  in	
  
a	
  cohesive	
  and/or	
  creative	
  
manner.	
  

Fairly	
  integrates	
  most	
  relevant	
  
and	
  accurate	
  information,	
  
appropriate	
  perspectives,	
  and	
  
significant	
  concepts	
  from	
  
assigned	
  text(s).	
  

Expresses	
  ideas	
  that	
  are	
  almost	
  
always	
  clearly	
  formulated	
  and	
  
grammatically	
  and	
  stylistically	
  
precise	
  

Expresses	
  ideas	
  that	
  are	
  usually	
  
clearly	
  formulated	
  and	
  
grammatically	
  and	
  stylistically	
  
competent	
  

Fairly	
  and	
  accurately	
  describes	
  
with	
  clarity	
  and	
  precision	
  the	
  
socio-‐cultural	
  perspectives	
  of	
  
historically	
  marginalized	
  groups	
  or	
  
non-‐US	
  cultures	
  as	
  articulated	
  in	
  
specific	
  primary	
  and	
  secondary	
  
sources.	
  

Fairly	
  and	
  accurately	
  describes	
  
the	
  socio-‐cultural	
  perspectives	
  of	
  
historically	
  marginalized	
  groups	
  or	
  
non-‐US	
  cultures	
  as	
  articulated	
  in	
  
specific	
  primary	
  and	
  secondary	
  
sources.	
  

	
  
Gen	
  Ed	
  Course-‐Level	
  Rubric	
  

	
  

1-‐Beginning	
  
Inadequate	
  in	
  
Meeting	
  Course	
  
Expectations	
  
Demonstrates	
  
little	
  or	
  no	
  
awareness	
  of	
  perspectives	
  
of	
  other	
  cultures	
  and/or	
  
historically	
  marginalized	
  
groups	
  through	
  inadequate	
  
analysis	
  of	
  assigned	
  text(s).	
  
	
  

2-‐Developing	
  
Incomplete	
  in	
  Meeting	
  Course	
  
Expectations	
  
Demonstrates	
  minimal	
  depth	
  and	
  
breadth	
  of	
  awareness	
  of	
  
perspectives	
  of	
  other	
  cultures	
  
and/or	
  historically	
  marginalized	
  
groups	
  through	
  limited	
  or	
  partially	
  
accurate	
  analysis	
  of	
  relevant	
  
text(s).	
  
	
  

	
  
Gathers,	
  interprets,	
  and/or	
  analyzes	
  some	
  
relevant	
  information	
  to	
  develop	
  cultural	
  and/or	
  
linguistic	
  competence.	
  

Integrates	
  some	
  relevant	
  
information,	
  appropriate	
  
perspectives,	
  and	
  significant	
  
concepts	
  from	
  assigned	
  text(s)	
  with	
  
limited	
  fairness,	
  logic,	
  and/or	
  
accuracy.	
  
Expresses	
  ideas	
  that	
  are	
  sometimes	
  
clearly	
  formulated	
  and	
  
grammatically	
  and	
  stylistically	
  
competent;	
  errors	
  do	
  not	
  seriously	
  
interfere	
  with	
  understanding	
  
Describes	
  the	
  socio-‐cultural	
  
perspectives	
  of	
  historically	
  
marginalized	
  groups	
  or	
  non-‐US	
  
cultures	
  as	
  articulated	
  in	
  specific	
  
primary	
  and	
  secondary	
  sources	
  
with	
  limited	
  fairness	
  and/or	
  
accuracy.	
  

Does	
  not	
  gather,	
  interpret,	
  
and/or	
  analyze	
  relevant	
  
information	
  

Fails	
  to	
  integrate,	
  or	
  
integrates	
  inaccurately,	
  
relevant	
  information,	
  
appropriate	
  
perspectives,	
  and	
  
significant	
  concepts	
  
from	
  assigned	
  text(s).	
  
Expresses	
  ideas	
  that	
  are	
  not	
  
clearly	
  formulated	
  and	
  
grammar/style	
  often	
  
interfere	
  with	
  
understanding	
  
Either	
  does	
  not	
  describe,	
  or	
  
describes	
  inaccurately,	
  the	
  
socio-‐cultural	
  perspectives	
  
of	
  historically	
  marginalized	
  
groups	
  or	
  non-‐US	
  cultures	
  
as	
  articulated	
  in	
  specific	
  
primary	
  and	
  secondary	
  
sources.	
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Significance	
  
GE	
  Goals:	
  8,	
  9	
  
QEP:	
  Evaluation	
  

Clearly	
  demonstrates	
  awareness	
  
of	
  the	
  complexities	
  of	
  living	
  in	
  a	
  
multilingual	
  and/or	
  pluralistic	
  
society	
  with	
  substantial	
  depth	
  
and	
  breadth	
  through	
  the	
  use	
  
of	
  accurate	
  and	
  relevant	
  methods,	
  
models,	
  or	
  perspectives.	
  
	
  

Demonstrates	
  awareness	
  of	
  
the	
  complexities	
  of	
  living	
  in	
  a	
  
multilingual	
  and/or	
  pluralistic	
  
society	
  with	
  some	
  depth	
  and	
  
breadth	
  through	
  the	
  use	
  
of	
  accurate	
  and	
  relevant	
  meth
ods,	
  models,	
  or	
  perspectives.	
  
	
  

Demonstrates	
  basic	
  awareness	
  of	
  the	
  
complexities	
  of	
  living	
  in	
  a	
  multilingual	
  
and/or	
  pluralistic	
  society	
  
with	
  limited	
  depth	
  and	
  breadth	
  through	
  
the	
  use	
  of	
  relevant	
  methods,	
  models,	
  
or	
  perspectives	
  (not	
  always	
  accurate).	
  
	
  

Intellectual	
  standards	
  italicized	
  in	
  Table	
  (Paul	
  &	
  Elder:	
  Elements	
  of	
  Thought	
  

Gen	
  Ed	
  Course-‐Level	
  Rubric	
  

Element	
  6:	
  Diversity	
  of	
  Perspectives	
  &	
  Experiences	
  

Demonstrates	
  little	
  or	
  
no	
  awareness	
  of	
  the	
  
complexities	
  of	
  living	
  in	
  a	
  
multilingual	
  and/or	
  
pluralistic	
  society	
  and	
  fails	
  
to	
  use	
  relevant	
  methods,	
  
models,	
  or	
  perspectives	
  
(not	
  accurate).	
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Applying the Intellectual Standards
Clarity: Understandable; the meaning can be grasped
Feedback: Could you elaborate further? Could you give an example? Could you illustrate what you mean?
Accuracy: Free from errors or distortions; true
Feedback: How could we check on that? How could we find out if that is true? How could we verify or test that?
Precision: Exact to the necessary level of detail
Feedback: Could you be more specific? Could you give more details? Could you be more exact?
Relevance: Relating to the matter at hand
Feedback: How does that relate to the problem? How does that bear on the question?
How does that help us with the issue?
Depth: Containing complexities and multiple interrelationships
Feedback: What factors make this a difficult problem? What are some of the complexities of this question?
What are some of the difficulties we need to deal with?
Breadth: Encompassing multiple viewpoints
Feedback: Do we need to look at this from another perspective? Do we need to consider another point of view?
Does we need to look at this in other ways?
Logic: The parts make sense together; no contradictions
Feedback: Does this all make sense together? Does your first paragraph fit in with your last?
Does what you say follow from the evidence?
Significance: Focusing on the important; not trival
Feedback: Is this the most important problem to consider? Is this the central idea to focus on?
Which of these facts are most important?
Fairness: Justifiable; not self-serving or one-sided
Feedback: Do you have any vested interest in this issue?
Are you sympathetically representing the viewpoints of others?

Gen	
  Ed	
  Course-‐Level	
  Rubric	
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